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2a: Narrative Performance: Implementation of State Leadership Activities

A. Describe your process and priorities in making funds available to serve individuals in State institutions, such
as State correctional institutions, juvenile justice facilities, and educational institutions that serve individuals
with disabilities. (Section 112(a)(2)(A) of Perkins V)

Secondary

OSPI distributed the funds prioritizing serving students with CTE opportunities across the two eligible secondary
institutions in the Naselle-Grays River and Chehalis school districts for youth currently in juvenile justice facilities.  The
districts were each awarded $57,383 through a specific grant opportunity to fund CTE courses, updates and/or
expansions to programs, salaries, and professional development opportunities for CTE educators. The CTE courses allow
the enrolled students the skills necessary to pursue careers in high-skill, high-wage, or in-demand industry sectors or
occupations.

Postsecondary  

The State Board of Community and Technical Colleges (SBCTC) earmarks 1% of its share of Perkins Leadership funds
for CTE programs within state correctional facilities. In 2019-2020, Corrections Education programs at eight colleges
(Centralia, Clark, Edmonds, Grays Harbor, Peninsula, Spokane, Tacoma, and Walla Walla) served 2,513 students and
utilized $114,019 in Perkins Leadership funds. In general, Corrections Education priorities are legislatively driven and
aligned with Department of Corrections policy. On an annual basis, the DOC’s Education Director and SBCTC Policy
Associate for Corrections Education meet to identify systemwide needs and priorities and review deliverables outlined in
the DOC/SBCTC contract. Perkins Corrections Education funds are overseen by the Policy Associate and Program
Administrator of Workforce Education, but administered by SBCTC’s Policy Associate for Corrections Education through
the following process.

After being notified by the Contracts Specialist of the amount of Leadership funding available, the Policy Associate for
Corrections Education solicits a “wish list” from each of the system’s Corrections Education Deans or Directors. Requests
are ranked by each applicant as high, medium, or low priority before the group of CEDDs are convened to discuss and
negotiate their needs. Once eligible projects are identified and agreed upon, formal grant applications are submitted in
SBCTC’s Online Grants Management Software (OGMS), at which point they are subject to a three-pronged review
process. First, the Policy Associate for Corrections Education provides Program Approval, which confirms that the
application has been vetted and aligns with agency and system needs. Second, the Contracts Specialist provides Fiscal
Approval, which ensures that prospective expenditures are allowable and confirms that the project meets fiscal
requirements. Finally, the Program Administrator for Workforce Education forwards the applications to the appropriate
authority (Director of Workforce Education, Deputy Executive Director of Education, or Executive Director) depending on
the amount requested. Once reviewed and approved, the Program Administrator provides Administrative Approval in
OGMS to complete the process.

B. Describe your major accomplishments as a result of using State leadership funds for required activities in four
key areas to improve career and technical education (CTE)—

i. Preparation for non-traditional fields in current and emerging professions, programs for special
populations, and other activities that expose students, including special populations, to high-skill, high-
wage, and in-demand occupations.

ii. Support for individuals in State institutions, such as State correctional institutions, including juvenile
justice facilities, and educational institutions that serve individuals with disabilities.

iii. Recruiting, preparing, or retraining career and education teachers, faculty, specialized instructional
support personnel, or paraprofessional, such as preservice, professional development, or leadership
development programs.

iv. Providing technical assistance for eligible recipients.

(Sections 112(a)(2)(B) and 124(a)(1) of Perkins V)

Under the Talent and Prosperity for All Plan (TAP), Washington’s strategic plan for workforce development into which
the Perkins V State Plan was combined in 2020, our vision is more Washingtonians finding and keeping jobs that lead to
economic self-sufficiency; closing skill gaps for employers; and working together as a single, seamless system of partners



to make this a reality for our state. As workforce development partners, our focus is on disadvantaged populations and in-
demand industry sectors and occupations including apprenticeships. The State’s secondary and postsecondary career
and technical education programs are critical partners in meeting the State’s workforce development goals by continuing
to:

1. Engage with business and industry employers and labor representatives to design relevant and high-quality education
programs that provide strong preparation for high-demand, high-skills occupations.

2. Develop programs of study that offer students opportunities to participate in work-based learning activities and
education programs that lead to industry-recognized or postsecondary credentials of value in the labor market.

3. Align programs of study and minimize barriers so that secondary students have the ability to earn dual credit to meet
both high school graduation requirements and earn collegelevel credit within a professional/technical pathway.

4. Provide instructional support for registered apprenticeships across the state.

5. Review quantitative and qualitative data and engage in quality improvement processes to strengthen outcomes for all
students and improve career and technical programs to meet current and emerging employer needs.

6. At the postsecondary level, provide incumbent worker training customized to meet the needs of the state’s large,
medium and small employers.

i. Preparation for non-traditional fields in current and emerging professions, programs for special populations,
and other activities that expose students, including special populations, to high-skill, high-wage, and in-
demand occupations.

Secondary: During the 2019-2020 school year, 22 school districts and skill centers were funded $75,000 through the
Non-Traditional Fields Grant.  Each of their plans/accomplishments focused on increasing enrollment of varying
nontraditional student populations and an emphasis on preparing the students for success in nontraditional occupations.
Funding supported district program development and implementation of projects that:

Created student led Equity Seminars which culminated in an Equity Summit.

Used Virtual Reality (VR) Anatomy Software for an all school assembly to recruit additional nontraditional students.

Purchased industry standard equipment and taught 21st Century Skills in Health Science. The project included purchasing
four sports medicine tables and several mannequins for use in class, allowing our students hands-on experiences in the
industry. In addition, the project assisted our WCTSMA leadership organization as a good start in preparing students for
state competitions.

Increased the Robotic Baby Program (Infant Simulators) with the purchase of Shaken Baby, Fetal Alcohol Syndrome,
Preemie Baby, Downs Baby, and a Drug Affected Baby with varying skin tones to help provide better hands on, realistic
opportunities and encourage participation of our Special Education and other nontraditional student groups.  CTE also
addressed the need for guidance, counseling, and career development activities conducted by professionally/technically
trained counselors who provide special services.

Built an aligned and rigorous program of study in the area of computer science and engineering to attract, engage and
support female students in this high-wage, high-demand field. This program began in middle school with progression
through high school courses and led to industry recognized credentials, certificates or degrees at the postsecondary level.

Targeted and recruited diverse students and especially non-white males to increase high school students' knowledge and
exposure of a variety of healthcare careers in an effort to spark an interest in their future careers. lncreased student
networking and field trips with local healthcare institutions including hospitals, clinics, dental offices, public health facilities
and post secondary healthcare programs and careers. A planned heavy marketing campaign with a focus on diversity
(race and gender) to post throughout the high school along with targeted communication to incoming freshman and their
parents.

Targeted and recruited underserved populations to participate in the existing, Computer Science and STEM/Robotics
Clubs was our plan. Exposure and experience with these clubs generated excitement, enthusiasm, and passion for STEM.
In addition, underserved students actively participated in STEM/Robotics competitions sponsored by respective CTSOs,
FIRSTWA, WITEA, SkillsUSA, MESA, and Code.org. Programs were heavily marketed with student posters, brochures,
website, and use of social media. The focus was on how engineers, computer science engineers/developers, and
scientists impact the world and the need for creativity, communication and teamwork.

Open houses focused on high demand STEM careers, conducting STEM Summits and inviting parents and students to
events. Business/Industry leaders and colleges participated by providing guest teachers/speakers, conducting STEM



sessions, and hosting students at their respective schools and businesses. In addition, they also mentored our teachers
and students.

Through the “Women Who Tech” program which has an emphasis on precision agriculture skills and careers, female
students attended multiple mini-sessions where they used a CAD program to create their designs using 3-D printers from
the Power Structure course. We involved community industry professionals to assist the female students in the hands-on
process and spoke to the agricultural courses about careers in the field.

Funds were used for professional development for an educator to attend the Geometry in Construction training and were
provided with curriculum, teaching practices, lesson plans, and assessments necessary to implement the program. The
Geometry in Construction Curriculum, has proven to increase non-traditional student enrollment in CTE classes and math
test scores across the country and also taught students essential personal skills, character traits, attitudes, and abilities to
be successful in a workplace.

Created Girls Weld Night and Girls Program Night with an aggressive advertising campaign which encouraged female
students to join traditionally male dominated classes. The local community college provided female student guest
speakers in each area.

Partnered with Northwest Labor-Employers Training and Trust Team, the Northwest Regional Council of Carpenters, and
the National-Laborers Employers Cooperation Education Trust and organized a Diversity Event to recruit and mentor
young women in the construction industry.  The event included tours of local job-sites and industries, panel discussions,
and an opportunity to interact with industry representatives in a casual atmosphere.

The high school prepared a video highlighting real stories about Women in STEM careers.  It featured female student
testimonies who found success in STEM fields and discovered their passion and aptitude in the field.  This video was
circulated district wide and was highlighted during course selections in the spring.

Recruitment letters were mailed to students and parents highlighting nontraditional careers and CTE course offerings.

Hosted Lunch with Leaders event with chamber of commerce.  This program was designed for students to speak with local
employers about potential job opportunities.

Early outreach to 5-8 grade English, science, and math classes highlighted all CTE programs.  Focus was centered on
men in health careers and culinary arts, and women and students of color in STEM, engineering, computer science,
welding, and construction. 

The district purchased equipment for our non English speaking students for translation of materials and teacher instruction.

Alumni working in nontraditional trades industry were invited to explain their journey  which helped to promote the trades
pathway.

DECA teacher reached out to 50 alumni to provide video biographies and/or virtually meet with students to relay their
experiences in business and marketing and how DECA helped in college and/or their current job.

Virtual Expanding Your Horizons career fair event focused on inspiring young women to pursue STEM related fields.

Postsecondary In 2019-2020, $75,000 in State Leadership funding was earmarked for Non-Traditional Employment and
Training grants. In total, 14 Non-Traditional projects were funded at 12 colleges (35% of the system). Several projects were
cancelled or modified due to the pandemic, including Whatcom’s “Guys and Guts” and “Girls Go Tech”, Columbia Basin’s
“Guts and Gable”, Highline’s “Expanding Your Horizons”, Lake Washington’s “Men’s Dental Assisting Workshop”, and
Lower Columbia’s “Girls Rock Leadership” conference. A sample of projects that were implemented include:

Bates Technical College’s “Guys and Guts” and “Girls and Gears”: A replication of Whatcom’s longstanding
outreach efforts for non-traditional programs, these programs were focused on exposing 8th grade boys to career
pathways in Nursing and 8th grade girls to pathways in Engineering. While modified, both events took place remotely in
June attracting approximately 30 participants, all of whom received activity kits allowing them to participate in hands-on
exercises from home.

Bellingham Technical College’s “Students Helping Build an Inclusive Future in the Trades” (SHIFT): The faculty-
led, student-driven SHIFT project aims to increase gender diversity in professional/technical training programs. Using
lessons learned from the college's 17-18 Perkins Innovation project, its participation in the statewide NAPE/PIPE initiative,
and its 18-19 Non-Traditional Perkins project, the SHIFT team used Non-Traditional Perkins funds to support efforts to
further refine and implement the college’s action plan for increasing enrollment and retention of underrepresented students
in non-traditional fields. In 19-20, the 15-member team met monthly, developed a non-trad outreach campaign including
recruitment videos, hosted a steel rose-making event to highlight women in Welding, sponsored the first Northwest
Washington Council of Tradeswomen Equity Summit in partnership with ANEW and NAWIC, provided a training session



at the college’s faculty in-service day, established a Non-Traditional Advisory Council, and produced a year-end
assessment report aligned with the college’s 2018-2023 strategic plan. As word of the program’s success has spread
throughout the system, the SHIFT project and implementation model will be shared at the statewide Workforce Education
Council winter meeting in February.

Everett Community College’s “Role Model Mentors”: Everett utilized Non-Traditional Employment and Training funds
to support non-traditional lab technicians and mentors in Advanced Manufacturing. These individuals provided
underrepresented students with role models and support, and Everett is assessing their efficacy to determine if the model
can be expanded to Nursing. Machining instructors were also provided with copies of NAPE’s “Eliminating Barriers
through Culturally Responsive Teaching” workbooks.

Olympic College’s “Women in Welding”: Olympic College sponsored two daylong welding workshops for women
featuring hands-on instruction in MIG welding, plasma cutting, and oxyacetylene brazing. In total, 28 women were outfitted
in safety equipment and learned about welding techniques, tools, safety standards, career pathways, job opportunities,
and earning potential. All participants completed evaluations and were provided with the college’s Professional/Technical
Program Planning Guide and “Women in Welding” booklet in addition to taking home their handmade copper roses.

Olympic College’s “Women in Film”: A five-hour mentorship workshop, “Women in Film” was an effort to inform and
empower women to enter into a Digital Filmmaking career pathway currently dominated by men, thereby maintaining and
encouraging equity in the Digital Filmmaking degree programs at Olympic College. This workshop model helped diminish
gender disparity in the Digital Filmmaking program at OC and dispelled the stigma of working in the male-dominated
workplace of the film industry. It created mentorship opportunities for current and potential female students, provided
interaction with women working in the film industry, gave hands-on experience with digital filmmaking equipment to
participants, and provided a forum for discussing both the gender disparity in the industry and methods for overcoming
obstacles for female filmmakers. A total of 34 current and potential students, along with key influencers, watched an
interview session with OC Digital Filmmaking faculty members, posing questions and following up with an interactive panel
discussion.

Renton Technical College’s “Girls Investigating Science and Technology” (GIST): In December, RTC welcomed
30 middle school girls from the SPIN Girls program to participate in hands-on activities and information sessions on the
college’s Computer Networking Technology, Engineering Design Technology, and Precision Machining Technologies
programs.

Spokane Community College’s “Apprenticeship Connections”: Spokane leveraged Perkins funding to bring
underrepresented Skilled Trades Preparation (STP) students to training facilities to learn in-depth about specific trades
and receive hands-on experience in them, with an ultimate goal of increasing apprenticeship rates in non-traditional fields.
STP is a SCC program formed through close collaboration with Eastern Washington Apprenticeship Coordinators Council
(EWACC). The STP program is an 11-week program offered for three academic quarters aimed at enrolling women and
minorities in construction apprenticeships.

With respect to programs for special populations, one noteworthy development in 2019-2020 was the inclusion of Special
Populations project options in the FY21 Leadership Block Grant application. A critical component of the Perkins V State
Plan, the “new” Leadership Block Grant application now includes a dedicated Special Populations section. This both
emphasizes access and equity as a high priority for the system and will also improve SBCTC’s ability to track and
evaluate efforts to leverage Perkins funding to support members of special populations. In addition, the Workforce
Education Council has partnered with the Center of Excellence for Careers in Education to develop a Perkins Special
Project aimed at updating the system’s professional/technical skills standards and faculty certification requirements to
include DEI competency and professional development expectations. While this will be funded in FY21, the groundwork
was laid as early as October 2019 at the Workforce Education Council’s fall meeting where two of the Council’s work
groups began to develop surveys on college equity initiatives and DEI-related professional development activities. These
have since been analyzed and discussed periodically, effecting and informing the work to come.

Programmatically, a Perkins Special Project grant funded a second year of the statewide Implicit Bias Workforce Training
Institute for CTE faculty and staff. Sponsored by Skagit Valley College, the purpose of the 2019-2020 institutes was to
build on and expand the FY19 project work, providing an intensive and focused platform for implicit bias training for CTE
faculty, administration, deans, apprenticeship partners, and others from the community and technical college and
apprenticeship systems in Washington State. The project also represented the continued commitment to diversity, equity,
and inclusion on the part of the three Centers of Excellence leading the project for the FY20 year. The project continued the
work conducted during FY 18-19, wherein two Cycle I Institutes were successfully delivered. The scaffolded work going
forward will contribute to building and sustaining diversity and inclusion initiatives by continuing the build-out of a
continuous cohort of campus and apprenticeship experts to identify and strategically reduce bias at all critical decision
points through the examination and implementation of policies and practices within each respective campus and
apprenticeship program.



Changes to the Implicit Bias Institute in 2020 included a two-cycle approach, the first of which added a module for inclusive
pedagogy and the second expanded into topics of gender and LGBTQIA+ identities. While it continued its work with Dr.
Rita Cameron-Wedding as lead facilitator, Gretchen Robertson and Kip Zwolinski of the Center for Participatory
Excellence were brought on board along with Morgan Mentzer of the Trade Reckoning Project. The full impact of the
COVID-19 pandemic hit the project immediately following the successful delivery of the February Cycle I Institute at Green
River College. As a result, the second Cycle I Institute and the May Cycle II were postponed. In response, however, a
project addendum was submitted to develop two online modules to align with and complement the in-person Institutes.
These modules – Overview of Implicit Bias and Biases Emerging from Critical Events – will be delivered system-wide and
will include appropriate accessibility captions. In addition, the addendum included the development of an online module
introducing the concept of bias as it relates to LGBTQIA+ and gender biases in workforce education and a proposal for
working with the TRIO Group to create a materials template for booklets, a curriculum/instructor’s manual, exercise
outlines, and talking points.

Locally, Leadership funds were utilized on a wide array of activities to support special populations and other
underrepresented groups. A small sampling includes:

Clark College: Power, Privilege, and Inequity components are required of every college pathway and evaluated through
the program viability process.

Clover Park Technical College: The T’wina Nobles Young Professionals program partnership between the CPTC
Foundation and Tacoma Urban League is intended to help prepare a new generation of young leaders take an active
leadership role in social justice and civil rights in their local community. Perkins funds were also used to translate CPTC
marketing materials into Korean and Russian languages for increased access.

Columbia Basin College: Perkins funding covered professional mental health diagnostics fees (approximately $585 per
assessment) so that the high-cost fee did not prevent students from obtaining the official mental health diagnoses required
to receive accommodations and support from CBC’s Disability Support Services. Perkins funding also covered the cost
for the Library to purchase Spanish-version textbooks and research references that are widely used in the courses
required for various CTE degrees so that students whose first language is Spanish can access additional academic
resources.

Everett Community College: Perkins-funded staff partnered with Housing Hope through the Eduployment program to
assist students experiencing homelessness with enrolling in high-demand academic programs. EvCC provides a single
point of contact for the student to assist with any questions the student may have in regards to enrolling in the program.
Additionally, Housing Hope provides a Case Manager who is a liaison between the Eduployment program and the college.
Likewise, Perkins funding partially supports a male, bilingual Instructional Technician in the Health Care pathway to support
Latinx students in their completions and also hosts the “Murse” club for male nursing or medical assisting students. Finally,
Weekend College is a cohort-based model of instruction and student service delivery to increase the likelihood that
parents, and particularly those from historically underserved and special populations have the resources they need to be
successful in earning a postsecondary CTE credential.

Green River College: The Information Technology and Carpentry programs have collaborated with the Muckleshoot
Indian Tribe to develop requested courses. These programs have successfully provided instruction at the MIT site (IT) and
at Green River’s main Auburn Campus (Carpentry). In addition, BTAC, Carpentry, Early Childhood Education, and
Machine Mechatronics have implemented I-BEST instruction into specific courses to support the academic needs of
special populations.

Lower Columbia College: With support from Perkins and other sources, LCC developed a pilot program with Kelso
High School to recruit and support low-income and students of color through their high school and beyond planning while
providing resources and programming to reduce barriers of enrolling in college. This program created a navigator position
to work collaboratively with outreach and CTE dual credit staff to provide interventions and support for students. As part of
this work, a virtual summer bridge program was developed to provide students with resources and support to matriculate
to LCC and served over 150 prospective students. The success of this pilot has led to plans to collaborate on a similar
program with the Longview School district in 2020-21.

Olympic College: Perkins funding supported the Access Services (AS) Program Coordinator at .5 FTE. This position
provided and/or coordinated services to ensure equal access to college programs, courses, and activities at all three
Olympic College campuses and the Puget Sound Naval Shipyard (PSNS) Helper and Apprentice schools. Consequently,
Olympic College ranked 3rd among Washington State CTCs for the number of students with disabilities who utilize
accommodations, academic adjustments, and/or support services through the Access Services office.

Seattle Central College: During the 19-20 academic year, SCC created Faculty Learning Communities (FLC) in IT,
Education, and in the Social Service Provider Academy using Perkins funds. In 2019-2020, this led to aligned projects
related to Universal Design (UDL) and open educational resources (OER). Equity and inclusion are at the forefront of



SCC’s learning communities and have proven to increase retention and completion. Accordingly, Perkins funds were also
used to provide professional development for the expansion of CTE IBEST sections in MA and IT and to support two Try-a-
Trade days and information sessions targeting economically disadvantaged youth to discover professional/technical
program opportunities after high school.

Shoreline Community College: Shoreline participated in Child Care Access Means Parents in School (CCAMPIS),
which provided childcare to students that are underrepresented and targeted those students enrolled in
professional/technical programs who need help completing credentials. Perkins funding supported the Parent Child
Center’s annual workshops, which were updated and modified for online delivery in 2020 due to COVID-19.

South Seattle College: With Perkins support, SCC piloted the Women
&amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; Allies in Trades Student Group, born out of work with NAPE to
provide a broader cross-program student peer network for women-identified students. This effort was open to women-
identified students, gender-diverse students, and allies in non-traditional programs and career pathways. Most participants
were in Aviation, Welding, and Auto Tech programs, and the group featured contributions from female Aviation faculty,
advisors, re-entry navigators, community partners, and WorkSource staff on topics such as Resource Awareness, Industry
Insights, and Self-Advocacy. Members have since applied to become a recognized student organization.

Yakima Valley College: A Hispanic-serving institution, YVC leveraged Perkins funding to support ESCALA and implicit
bias training. Perkins funding also supported the creation of a new Bilingual Program Coordinator position that solely
supports the Education program, which is one of the largest programs in the Workforce Education division and one
supports a large number of underrepresented, underserved, and special populations.

ii. Support for individuals in State institutions, such as State correctional institutions, including juvenile justice
facilities, and educational institutions that serve individuals with disabilities.

Secondary

Chehalis school district updated their equipment and materials in the Automotive Mechanics and Collision Repair.  This
allowed students to participate in Industry Recognized Credentials such as Precision Exams in the automotive field.  Our
goal was to form a partnership with the local community college because the age of our population is increasing past 21
and the need for post-secondary options is vital.

Naselle-Grays River school district used the funds for educator professional development opportunities, salaries and
benefits, to ensure access to CTE programs for incarcerated youth.

Postsecondary As discussed in 1.a., Corrections Education programs at eight colleges (Centralia, Clark, Edmonds,
Grays Harbor, Peninsula, Spokane, Tacoma, and Walla Walla) served 2,513 students and utilized $114,019 in Perkins
Leadership funds. The activities funded through Perkins Leadership include:

Centralia College: Leadership funding was approved to supplement the Construction Trades Apprenticeship Preparation
Programs at Cedar Creek Corrections Center and Garrett Heyns Education Center through the purchase of textbooks,
supplies, and equipment to infuse the newly instituted CTAP program serving 50-75 students per year. Leadership funding
was also invested in upgrading computer labs used by students for career and technical education and employment
preparation This included the purchase of instructional software, Windows 10 computer upgrades, and the installation of a
sync box necessary for use of the laptops purchased previously for use at GHEC/WCC.

Clark College: Clark purchased textbooks required for the new Supervisory Management AAS courses offered at the
Larch Corrections Center. Each Supervisory Management cohort consists of 25 students, with two cohorts running
concurrently. Due to scheduling limitations, both cohorts were taking the same classes taught by two different instructors,
requiring double the number of textbooks anticipated. Currently, the Larch Education Program provides instruction to
approximately 25 Business students each quarter. At a minimum, full implementation of the new Supervisory Management
AAS program will provide instruction to approximately 50 additional Business students each quarter.

Edmonds Community College: Like Centralia, Edmonds invested Leadership funding in its Construction Trades
Apprenticeship Certificate (CTAP) Program. Offered quarterly in the Washington State Reformatory Unit (WSRU) and
Minimum Security Unit (MSU) at Monroe Correctional Complex, the CTAP program provides instruction in math, blueprint
reading and drawing, health and safety, work readiness, industry awareness, tool training, construction basics, and
electrical and plumbing skills in partnership with the Carpenters and Labor Unions in WA State to provide job placement
upon release to incarcerated students. ECC’s Corrections Education project funded necessary tools, building materials,
OSHA training, and instructor materials to provide a safe experiential learning experience for its students.

Grays Harbor College: GHC purchased books to complete the curriculum needs for the Human Services Program,
which serves 40-60 students per year at Stafford Creek Corrections Center. Funding was used to purchase 30 copies of
each of the nine additional courses required to complete the degree. In addition, GHC replaced two obsolete welding



machines with industry-standard Lincoln Invertect V350 Pro units.

Spokane College District: The oldest and most successful program for job-ready skills at the Airway Heights
Corrections Center, the Vocational Upholstery Program received Perkins Leadership funding to keep the shop operating
through the purchase of 15 sewing machine servo motors, miscellaneous sewing machine parts, 20 metal rulers, and 15
staple guns. The investment supports 60 students per day, providing them with hands-on work experience and state-of-the-
art training in skills that are essential in the upholstery business.

Walla Walla Community College: WWCC was awarded Leadership funds for two ESAB welders with feeders and a
Spraymaster V450 gun and feed roller at the Washington State Penitentiary. These multi-process machines were used on
a daily basis and allowed instructors to teach specifically to the Welding Technology curriculum, which was redesigned to
meet new learning outcomes WWCC and advisory committee members defined as necessary for employment. The new
units allowed students to practice all welding processes (stick, MIG, and TIG), and as a high-amperage machine, it
exposed them to a different brand with different features, making them more employable.

iii. Recruiting, preparing, or retraining career and education teachers, faculty, specialized instructional support
personnel, or paraprofessionals, such as pre-service, professional development, or leadership development
programs.

Secondary

OSPI supported the preparation and training of CTE educators, including teachers, administrators, paraprofessionals,
career and guidance counselors, and support staff through various trainings, professional development conferences and
sessions, and programs. To support certification and recertification requirements of educators, OSPI often sponsored or
co-sponsored professional learning opportunities providing clock hours that support teacher certification requirements in
the state. Some examples of supported events include:

Conferences/Meetings/Programs

Sponsored the 2019-20 CTE Administrative Training Program for CTE Directors  

Summer 2019 WA-ACTE Conference

June 2019 Native American Summit Health Sciences Home Care Aide Program Presentation

Fall 2019 DECA State Leadership Conference

Fall 2019 National MBA Conclave Curriculum &amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; Teaching
Conference (CTE Business Administration)

Fall 2019 Regional Business &amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; Marketing Training Meeting

Fall 2019 WA-ACTE Conference

November 2019 Computer Science Advisory Committee Meeting

November 2019 Business &amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; Marketing Regional Training Meeting

Spring 2020 WACTA Conference

Spring 2020 DECA State Leadership Conference

Spring 2020 Washington Association for Career Counseling and Employment Readiness (WA-CCER) Training Meeting
(virtual)

Spring 2020 Washington State Health Occupations Students of America (HOSA) Leadership Conference (virtual)

Washington Post Secondary Provider Committee Meeting

Postsecondary

In total $183,828 in Perkins Leadership funding was approved for faculty and staff professional development, and even in
a pandemic-impacted year, $135,048 was expended. A standalone component of each college’s Leadership Block Grant,
Industry-Based Professional Development accounted for 23% of all Leadership Block Grant funds awarded, and 15 of 27
(56%) applicants earmarked funds for this purpose. Despite a significant decline in professional development spending
due to pandemic-related cancellations and restrictions, a small sampling of professional development activities funded
throughout the system includes:



Return-to-Industry: Mart-Link Incorporated (Accounting), Washington Center for Corrections for Women (Criminal
Justice), Inovalon (Nursing), Anovaworks (Nursing), Harris Medical (Nursing), Conrad Repair (Industrial Trades),
Providence Hospital (Nursing), GHCH Family Birthing Center (Registered Nurse), Specialized Dental Office of Olympia
(Business Technology), Sea Mar Community Health Centers (Medial Assistant), Port of Grays Harbor (Natural Resources),
Kragen Auto Parts (Automotive Technology), YMCA Camp Bishop (Carpentry Technology), JEMCO Components and
Fabrication (CNC Machining), Thomas Architecture Studio (Architecture, Engineering
&amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; Construction)

Industry-Based Training: Palo Alto Networks (NSCOM), Amazon Web Services (NSCOM), ELNEC Core Train-the-
Trainer (Nursing), CamInstructor Mastercam Certification (Manufacturing), Medical Assisting Education Review Board
Program Director Boot Camp (Medical Assisting), Cornell University Diversity and Inclusion Training and Certification
(Accounting), American Hotel and Lodging Educational Institute Hospitality Instructor Certification (Hospitality), Photoshop
World Training (Media), Reynolds Advanced Materials Training (Nursing)

Conferences: Annual Consortium for Computer Sciences in the Northwest Region (IT), American Association of Medical
Assistants (Medical Assistant), Washington Society of Certified Public Accountants (Business Technology), WACASE
Addiction Educators (Addiction Studies), American Psychiatric Nurses Association (Nursing), WSNA Advocacy Camp
(Nursing), Vision Hi-Tech Training and Expo (Automotive Technology), National Association of Emergency Medical
Technicians (Fire Technology/EMT), National Meeting on Simulations in Healthcare (Nursing), American Culinary
Federation (Culinary), North American Council of Automotive Teachers (Automotive)

In addition to supporting participation in outside trainings and return-to-industry experiences, Leadership funds were
leveraged to implement system initiatives related to staff/faculty preparation and retention in the form of Special Projects.
The most notable of these are:

New Faculty Boot Camp: Sponsored and administered by Olympic College, two levels of New Faculty Boot Camp are
offered annually. Basic Boot Camps are intensive, four-day interactive courses for professional/technical faculty who have
limited or no teaching experience. Qualified instructors/facilitators introduce and model essential components of
classroom management, adult learning, and facilitation skills. The emphasis is on practical application pertaining to
Washington State skills standards for professional/technical instructors, managing learning environments, developing and
assessing student learning outcomes, instruction, developing and reviewing programs, and overall professionalism.

Advanced Boot Camps are intensive three-day professional development opportunities for instructors who have solid
foundations in place and are eager to learn more. Advanced Boot Camps typically cover the following topics: active
learning styles, technology, DEI and inter-group dialogue, open educational resources (OER), college governance,
accessibility, student engagement, assessment, and daily "Lunch Circles".

In 2019-2020, a total of three Basic Boot Camps were offered at Green River College, Spokane Community College, and
Olympic College with a combined participant total of 34 attendees. OC also transitioned from a train-the-trainer model to a
mentee model. Due to the pandemic, Advanced Boot Camp was not offered; however, based on feedback from the
Workforce Education Council, a modular Basic Boot Camp was developed and SBCTC’s Program Administrator for
Workforce Education contributed to a review of the Advanced Boot Camp curriculum after participating in the Basic Boot
Camp for evaluative purposes.

Dean’s Academy: Recognizing that high-level workforce administrative positions require strong leadership skills, specific
workforce knowledge, and the ability to adapt to rapidly changing requirements and funding sources, the Workforce Deans
Academy (WDA) was established to provide an in-depth, hands-on opportunity for new and aspiring workforce deans to
delve into the situations they will face as administrators and practice the skills they will need before facing challenging
situations on the job. Fully funded as a Perkins Special Project and sponsored and administered by the Center for
Excellence for Careers in Education at Green River Community College, the Academy includes both external speakers
and facilitators from across the system, including college presidents, vice presidents, existing deans, and representatives
from Student Services, HR, Business and Finance, Diversity and Equity offices, and more. Session topics spanning five
training days include workforce funding, communication strategies and challenges, conflict resolution, equity-minded
leadership, implicit bias, statewide workforce issues and trends, legislative process overview, and assessment,
accreditation, and program review.

In 2019-2020, the Dean’s Academy was convened in August, November, and twice in January before being curtailed by
COVID-19. Still, the leadership team responded by developing four remote training sessions in June and July, allowing all
16 participants to complete the Academy after presenting their leadership projects to the Workforce Education Council. In
addition, the Academy Advisory Board and Center of Excellence Director approved an updated curriculum and syllabus
based upon an analysis of several years’ worth of Academy evaluations. In light of the pandemic and feedback from the
2019-2020 cohort, the Academy Advisory Board will reevaluate the Academy structure and methods of delivery in the
2020-2021 academic year.



iv. Providing technical assistance for eligible recipients. (Sections 112(a)(2)(B) and 124(a)(1) of Perkins V)

Secondary OSPI supported eligible recipients and all CTE administrators and educators with technical assistance
through various presentations, professional development conferences and sessions, meetings, and communications.
Presentations, materials and resources are available on the OSPI CTE Resources webpage. Some examples of
supported events include:

Summer 2019 WA-ACTE Conference

Methods of Administration Presentation

Perkins V Presentation (4 sessions)

Grant Funding Updates Presentation (reserve funds)

CTE General Technical Assistance Hour (4 staff)

Fall 2019 WA-ACTE Conference

Perkins V Application &amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; CLNA Presentation (3 sessions)

CLNA Feedback Session

Spring 2020 WACTA Conference

Perkins V Presentation (3 sessions)

State Technical Assistance and Perkins Engagement Workshop - September
&amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; October 2019 (10 events)

Perkins Application, CLNA process, and CTE Q&amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;A with State
Tribal Education Compact (STEC) schools Meeting/Presentation – February
&amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; May 2020

Perkins V Application &amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; CLNA Workshop (virtual) – April
&amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; May 2020 (2 events)

CTE Weekly Email Update (1300 CTE Directors, Administrators, Staff and Educators) – March through June 2020 (16
emails)

CTE Update Meeting with the Field (CTE Directors, Administrators and Educators) – April through June 2020 (10 events)

Program Office Hours

Family &amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; Consumer Sciences Office Hours – April
&amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; May 2020 (3 events)

Agriculture Sciences Office Hours – April, May &amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; June 2020 (5
events)

Business &amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; Marketing Office Hours - April
&amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; May 2020 (5 events)

Skilled &amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; Technical Sciences Office Hours – April
&amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; June 2020 (2 events)

Health Sciences Office Hours – April &amp;amp;amp;amp;amp;amp;amp;amp;amp;amp;amp; May 2020 (3 events)

STEM Office Hour – April 2020

Postsecondary

The Perkins-supported Program Administrator and Policy Associate for Workforce Education at SBCTC are the main
points of contact for colleges with respect to Perkins-related matters; however, the Contract Specialist, Program Assistant,
and Policy Associate for Fiscal Management also work closely with colleges in providing technical assistance. Updates on
Perkins-related matters are communicated through a listserv and specific concerns are addressed during Workforce
Education Council (WEC) meetings where workforce deans and directors at all the colleges come together quarterly or on
a case-by-case basis.



2019-2020, of course, was the year of the Comprehensive Local Needs Assessment and a tremendous amount of work
went into developing CLNA tools and resources and training college personnel on how to conduct a CLNA and effectively
utilize their findings. To achieve this, Perkins Leadership funding supported the professional development of agency staff
and their attendance at various Perkins V implementation events. Presentations and/or affinity groups were a feature of
each in-person or virtual WEC meeting, WEC Executive Committee retreat, and WA-ACTE convening in the past year,
and until January 2020, SBCTC convened and met at least monthly with a Perkins V college work group comprised of
representatives from ten colleges from all regions of the state.

 

With this group’s leadership and a substantial investment of Perkins Leadership funding, a daylong Perkins V training was
provided to colleges in advance of the state’s October 2019 WEC meeting. At the training, over 75 participants from all but
two of the colleges were provided with an interactive overview of Perkins V, an opportunity to review and workshop three
years of baseline data associated with the new indicators and special populations, and an in-depth presentation on the
comprehensive local needs assessment. As part of the training, each participant received SBCTC-developed CLNA
templates and guidelines, policy briefs, overviews of the agency’s data-collection methodology and definitions,
PowerPoint slides, and flash drives containing college-specific data sets – all of which were later posted to the agency’s
Perkins V Implementation site.

In addition to the October training, colleges received an unprecedented amount of technical assistance related to their
CLNA work. SBCTC required CLNA drafts in January, which were evaluated by the Policy Associate and Program
Administrator using a CLNA Review and Feedback Rubric. Through this process, every response in each of the CLNA’s
five sections was rated and commented on, concluding with section-by-section summaries and an evaluation of the
strength of the college’s strategies. The four- to five-page documents provided colleges with comprehensive
recommendations and clear steps and requirements for completing their CLNAs by the April 23, 2020 due date. SBCTC
staff also met virtually with the lowest-scoring third of the colleges to provide additional guidance.

In response to the inclusion of the CLNA in 2020, SBCTC again revised both the Perkins Plan application and Report of
Accomplishment to reflect the priorities and objectives of Perkins V and incorporate the colleges’ CLNA findings and
disaggregated performance data. A training webinar hosted by three agency staff members was held, recorded, and
posted to the SBCTC website to explain the changes and their relevance with respect to Perkins V. As applications were
received, the Program Administrator provided substantial feedback to colleges in an effort to emphasize the association
between the CLNA and application and establish a consistent baseline for future submissions. As a consequence, many
colleges were required to submit multiple revisions prior to approval and many took greater advantage of the opportunity to
request assistance from SBCTC staff. A natural extension of this work has been the development of a new Tableau
dashboard for the Perkins V performance metrics. Developed in partnership with Research and Data Services, this
dashboard includes system-wide and college-specific performance data disaggregated by all categories required of
Perkins V. In November, 12 colleges were granted access to the draft dashboard for review, testing, and feedback, and it
is expected to be finalized and published online before the end of the year.

Finally, it deserves to be noted that both the Director and Policy Associate for Workforce Education left SBCTC in the
winter of 2020 just as the pandemic was peaking in Washington State. With both vacancies left unfilled for months due to
fiscal uncertainty, the Program Administrator was solely responsible for fielding Perkins-related inquiries and drafting
communications pertaining to CTE Dual Credit practices during the pandemic, alternative uses of Perkins Leadership in
light of travel and training restrictions, use of Perkins funding for PPE and other emergency needs, virtual stakeholder
engagement strategies, the President’s executive order on DEI training, and more. Much of this information was both
disseminated in writing and presented during monthly Workforce Deans and Directors calls, weekly Workforce Education
Council Executive Committee meetings, and the WEC fall meeting series, where affinity groups were formed for CLNA
work, pandemic response strategies, dual credit, and the Professional/Technical Program Restart Grant (a $5M CARES
Act grant also managed by the Program Administrator). In addition, the Program Administrator partnered with the Office of
the Superintendent of Public Instruction (OSPI) in drafting a new State Plan for Methods of Administration and engaging
stakeholders in its development and dissemination.

C. Describe your process and priorities in making funds available for the recruitment of special populations to
enroll in career and technical education programs. Indicate the major accomplishments as a result of using
these funds. (Section 112(a)(2)(A) of Perkins V)

Washington elected to set aside an amount equal to 0.1 percent to support the recruitment of special populations to enroll
in CTE programs (approximately $2,295 each in PY19 and PY20), allocated to the Workforce Board to support a co-
developed informational campaign to recruit special populations into CTE. The SBCTC and OSPI have prioritized
spending to support special populations, which may include additional recruitment efforts, or other initiatives and activities
based upon collected data. While Washington has elected to take the minimum set aside for the current time, partners
have committed to reassessing the level of investment from this set-aside on an annual basis going forward.



The remainder of the leadership funds are administered by the Workforce Board, SBCTC, and OSPI in alignment with the
General Authority and Permissible Uses of Funds articulated in the Perkins V Act, and as noted above.

D. Report on the effectiveness of the use of State leadership funds in—

i. Achieving the goals described in section 122(d)(2) of Perkins V and the State-determined levels of
performance described in section 113(b)(2)(3)(A) of Perkins V.

ii. Reducing disparities or performance gaps as described in section 113(b)(2)(3)(C)(ii)(II) of Perkins V.

(Section 124(a)(2) of Perkins V)



Consolidated Annual Report, Program Year 2019 - 2020 
Washington
2b: Narrative Performance: Fiscal Responsibility

A. For each entity that received a formula allocation under section 131 (secondary education programs), please
provide the name of the entity, the National Center for Education Statistics (NCES) identification number, and
the amount allocated. Public School NCES ID numbers can be found at:
https://nces.ed.gov/ccd/schoolsearch/.

See attached file for response.

B. For each entity that received a formula allocation under section 132 (postsecondary education programs),
please provide the name of the entity, the NCES identification number if the entity is a public school district or
the Integrated Postsecondary Education Data System (IPEDS) identification number if the entity is an
institution of higher education, and the amount allocated. School District NCES ID numbers can be found at:
https://nces.ed.gov/ccd/districtsearch/. Public and Private Colleges and University IPEDS numbers can be
found at: https://nces.ed.gov/collegenavigator/.

See attached file for response.

C. Describe your process and priorities in using the reserve for local recipients, if applicable. Indicate the major
accomplishments of your local recipients as a result of using these funds. (Section 112(a)(1) and (3) of Perkins
V)

Secondary

Reserve funds were distributed through grants and were administered separate grant applications. Grant applications
provided a grant overview and were either competitive, incentive, piloted, or pre-selected, depending upon the project. The
selection criteria were described within the application, and alignment of Perkins Reserve priority areas are described
within the application.

Of the school districts and skill centers that were eligible for Perkins Reserve grants (programs in rural areas, programs
with high percentages or high numbers of CTE students, or areas with disparities or gaps in student performance), 83
school districts and skill centers were awarded funds. 

Many of the professional learning opportunities were either cancelled or switched to a virtual platform due to COVID. In
addition, equipment purchases, delivery and the receiving of the goods were impacted due to school closures. As a result,
there was decreased access to the funds allocated through this grant.

 

The Perkins Reserve grants supported the LEAs in the following ways

Professional Development opportunities to attend

Supervised Agricultural Experiences (SAE) All Regional Educator Workshops (Work Based Learning opportunities of
ownership, school based enterprises, and service learning.)

Fall 2019 Annual Washington Family and Consumer Sciences Conference

Fall 2019 National Health Science Conference (participants in the OSPI Health Sciences Office Hours and conducted
multiple Health Science presentations at the Summer 2020 WA-ACTE Conference)

Spring 2020 VEX Robotics Training at the Washington Industrial Technology Education Association (WITEA) Conference

Summer 2020 National Family, Career and Community Leaders of America (FCCLA) Conference

Summer 2020 Washington Applied Math Council Summer Conference

Program Support

Precision Exam Site Licenses

https://nces.ed.gov/ccd/schoolsearch/
https://nces.ed.gov/ccd/districtsearch/
https://nces.ed.gov/collegenavigator/


Family Consumer Sciences/American Sign Language Program Support

Postsecondary

10% of the postsecondary Perkins Plan grant is distributed by formula to rural colleges and those that have a high
percentage of CTE participants. Defined as colleges that include counties with population densities of less than 100
persons per square mile within their service district boundaries, rural colleges receive 9% of the reserve funds. Population
density determinations are based on data from the Washington State Office of Financial Management, and three counties
are prorated to reflect the portions of the counties that meet the rural definition – Spokane, Olympic, and Clark.

Colleges with a high percentage of CTE participants receive 1% of the reserve funds and are those that have 50% or more
of their student populations enrolled in CTE programs. The percentage is calculated from the number of students with a
workforce education intent code, divided by the college’s annual student headcount. Bellingham Technical College, Lake
Washington Institute of Technology, Renton Technical College, Clover Park Technical College, and Bates Technical
College all receive a portion of the one percent of reserve funds set aside for college that serve a majority of CTE students.

As evidenced by this process, SBCTC prioritizes colleges serving rural communities and those with a high number of CTE
concentrators in allocating reserve funding. Due to the low population density of their respective regions, the state’s rural
colleges are often under-resourced and disproportionately impacted by changing economic conditions. They often have
lower enrollment overall and fewer fulltime students, but comparatively greater demand for high-cost CTE programs based
upon the economies of their service areas. In 2019-2020, for instance, 10 of 15 colleges receiving rural reserve funding
experienced decreases in their base Perkins Plan award, which were reflective of declines in enrollment more broadly.

As reserve funds are allocated by formula in combination with Perkins Plan awards, there are no means of accounting for
exactly how reserve funds are utilized; however, anecdotally it appears that many reserve recipients invest Perkins funding
more heavily in CTE program equipment and technology through capital outlays. In fact, 10 of the 17 (59%) colleges
allocating Perkins funds to capital outlays were reserve recipients, which makes sense. For most (like Bellingham
Technical College, Big Bend, Centralia, Grays Harbor, Skagit Valley, Walla Walla, Whatcom, and Peninsula), reserve
funds account for approximately one-quarter of their total award, and without them, there is little chance that they could
support many of the CTE programs they feature.
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Perkins V Grant V048A190047
6. Grant Award Amount 
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1. State Name Washington 5. Grant Award Number
2. Federal Funding Period
Start Date 7/1/2019
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FUNDS FOR LOCAL DISTRIBUTION

A
Funds for Secondary 
Recipients 

0.00 0.00 0.00 0.00 0.00 0.00 0.00 858,458.00 858,458.00 858,458.00 0.00

B
Funds for Postsecondary 
Recipients 

0.00 1,092,583.00 0.00 1,092,583.00 1,092,583.00 0.00 1,092,583.00 0.00 1,092,583.00 1,092,583.00 0.00

C
Subtotal Reserve Funds (Row 
A + B) 0.00 1,092,583.00 0.00 1,092,583.00 1,092,583.00 0.00 1,092,583.00 858,458.00 1,951,041.00 1,951,041.00 0.00

D
Funds for Secondary 
Recipients 

0.00 463,639,053.00 0.00 463,639,053.00 463,639,053.00 461,571,230.00 2,067,823.00 5,658,301.00 7,726,124.00 7,726,124.00 0.00

E
Funds for Postsecondary 
Recipients

0.00 284,363,976.00 0.00 284,363,976.00 284,363,976.00 274,966,805.00 9,397,171.00 436,077.00 9,833,248.00 9,833,248.00 0.00

F
Subtotal Local Formula Funds 
(Row D + E)

0.00 748,003,029.00 0.00 748,003,029.00 748,003,029.00 736,538,035.00 11,464,994.00 6,094,378.00 17,559,372.00 17,559,372.00 0.00

G
Subtotal Funds for Local 
Distribution (Row C + F)

0.00 749,095,612.00 0.00 749,095,612.00 749,095,612.00 736,538,035.00 12,557,577.00 6,952,836.00 19,510,413.00 19,510,413.00 0.00

H Funds for State Institutions 0.00 62,581.00 0.00 62,581.00 62,581.00 0.00 62,581.00 166,953.00 229,534.00 229,534.00 0.00

I
Funds for Nontraditional 
Preparation

0.00 33,082.00 0.00 33,082.00 33,082.00 0.00 33,082.00 116,918.00 150,000.00 150,000.00 0.00

J
Funds for Special Population 
Recruitment

0.00 0.00 0.00 0.00 0.00 0.00 0.00 2,295.00 2,295.00 2,295.00 0.00

K
Funds for Other Leadership 
Activities

0.00 106,827,311.00 0.00 106,827,311.00 106,827,311.00 105,674,749.00 1,152,562.00 760,951.00 1,913,513.00 1,913,513.00 0.00

FUNDS FOR LOCAL DISTRIBUTION

RESERVE FUNDS

LOCAL FORMULA FUNDS

FUNDS FOR STATE LEADERSHIP



L
Subtotal Funds for State 
Leadership (Row H + I + J + K)

0.00 106,922,974.00 0.00 106,922,974.00 106,922,974.00 105,674,749.00 1,248,225.00 1,047,117.00 2,295,342.00 2,295,342.00 0.00

M
Subtotal Funds for State 
Administration

0.00 399,549.00 0.00 399,549.00 399,549.00 117,313.00 282,236.00 865,436.00 1,147,672.00 1,147,672.00 0.00

N Total Funds 0.00 856,418,135.00 0.00 856,418,135.00 856,418,135.00 842,330,097.00 14,088,038.00 8,865,389.00 22,953,427.00 22,953,427.00 0.00

STATE ADMINISTRATION
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 	*Total Title I Funds* A
B
C

D
Funds for Secondary 
Recipients 

0.00 811,376.00 0.00 811,376.00 811,376.00 0.00 811,376.00 0.00 811,376.00 811,376.00 0.00

E
Funds for Postsecondary 
Recipients 

1,032,660.00 0.00 0.00 0.00 1,032,660.00 0.00 1,032,660.00 0.00 1,032,660.00 1,032,660.00 0.00

F Total (Row D + E) 1,032,660.00 811,376.00 0.00 811,376.00 1,844,036.00 0.00 1,844,036.00 0.00 1,844,036.00 1,844,036.00 0.00

G

H
Funds for Secondary 
Recipients 

466,589,011.00 2,284,602.00 0.00 2,284,602.00 468,873,613.00 461,571,230.00 7,302,383.00 0.00 7,302,383.00 7,302,383.00 0.00

I
Funds for Postsecondary 
Recipients

283,778,523.00 480,231.00 0.00 480,231.00 284,258,754.00 274,999,053.00 9,259,701.00 0.00 9,259,701.00 9,293,942.00 34,241.00

J Total (Row H + I) 750,367,534.00 2,764,833.00 0.00 2,764,833.00 753,132,367.00 736,570,283.00 16,562,084.00 0.00 16,562,084.00 16,596,325.00 34,241.00

K
TOTAL LOCAL USES OF FUNDS 
(Row F + J)

751,400,194.00 3,576,209.00 0.00 3,576,209.00 754,976,403.00 736,570,283.00 18,406,120.00 0.00 18,406,120.00 18,440,361.00 34,241.00

L State Leadership 

M
Non-traditional Training and 
Employment

58,619.00 49,867.00 0.00 49,867.00 108,486.00 0.00 108,486.00 0.00 108,486.00 150,000.00 41,514.00

N State Institutions 70,166.00 146,779.00 0.00 146,779.00 216,945.00 0.00 216,945.00 0.00 216,945.00 216,945.00 0.00

O Other Leadership Activities 106,498,113.00 895,140.00 0.00 895,140.00 107,393,253.00 105,643,380.00 1,749,873.00 0.00 1,749,873.00 1,802,509.00 52,636.00

P
TOTAL STATE LEADERSHIP 
(Row M + N + O)

106,626,898.00 1,091,786.00 0.00 1,091,786.00 107,718,684.00 105,643,380.00 2,075,304.00 0.00 2,075,304.00 2,169,454.00 94,150.00

Q State Administration 

 	*Total Title I Funds* 

Local Uses of Funds 

RESERVE

Formula Distribution 



R Total State Administration 957,565.00 889,019.00 0.00 889,019.00 1,846,584.00 954,077.00 892,507.00 0.00 892,507.00 1,084,727.00 192,220.00

S
TOTAL TITLE I FUNDS (Row K 
+ P + R)

858,984,657.00 5,557,014.00 0.00 5,557,014.00 864,541,671.00 843,167,740.00 21,373,931.00 0.00 21,373,931.00 21,694,542.00 320,611.00



Row Populations Number of Se  Agri. Food & N  Arch. & Const Arts, AV, Tech  Business Mgm   Education & TFinance Govt. & Public Health ScienceHospitality & THuman Servic
1 Grand Total 180211 32374 5057 66064 16036 16445 14685 3814 58973 19755 23910

2 Male 96125 17297 4184 34714 8209 5798 8273 2474 27211 9660 8657
3 Female 83592 15033 855 31259 7751 10619 6377 1333 31672 10054 15214

4 American Indi     2036 549 69 665 204 156 136 54 604 270 286
5 Asian 14526 1080 221 5574 1245 796 1391 258 4627 1386 1567
6 Black or Africa   7525 753 132 3394 664 669 470 230 2747 1093 1171
7 Hispanic/Latin 42856 9533 1647 15536 3788 2967 3786 742 14722 5211 6831
8 Native Hawaii     2259 330 48 946 190 317 142 157 784 291 326
9 White 97272 18188 2665 34651 8772 10058 7741 1993 30635 9882 11863

10 Two or More 13737 1941 275 5298 1173 1482 1019 380 4854 1622 1866

11 Individuals W    20788 5203 764 7320 1459 1677 1217 656 6021 2796 2619
12 Individuals fro    78727 16680 2647 28952 7115 6755 5901 2048 26661 9670 11536
13 Individuals Pre    55466 13066 571 11101 1175 1 224 0 9636 9635 1254
14 Single Parents 0 0 0 0 0 0 0 0 0 0 0
15 Out of Workfo  0 0 0 0 0 0 0 0 0 0 0
16 English Learne 14488 3407 673 5449 1051 739 1144 279 4949 1742 2071
17 Homeless Ind 5132 1207 179 1839 578 357 473 142 1649 624 801
18 Youth In Foste  1124 245 32 439 100 117 59 48 365 148 188
19 Youth with Pa    3831 595 98 1433 381 308 227 359 1566 431 524
20 Migrant Stude 3977 1338 226 1131 409 183 461 37 1247 455 687

Additional Information
<p>Multiple Career Clusters in the chart above reflect a disconnect in the "Grand Total" enrollment figures between the sum of male/female respondents and the sum of the race/ethni                
secondary students may elect to identify as Gender "X" and their education data is coded under this nonbinary designation. This year a total of 275 Washington CTE students identified a                   
above but are counted among the race and ethnicty cohorts:</p>

<p>Agriculture, Food and Natural Resources: 29<br />
Architechture and Construction: 6<br />

Career Clusters

GENDER

RACE/ETHNICITY (1997 Revised Standards)

SPECIAL POPULATIONS (Section 3(48) of Perkins V and ESEA)

Definition for Secondary CTE Participant Enrollment



Information T Law,. Public S    Manufacturin Marketing STEM Transp. Distr.  Other (specify)
35220 6446 16172 17904 27524 6399 10894

21912 3557 13014 9737 19655 5618 5638
13154 2850 3110 8150 7818 745 5174

414 55 216 143 298 112 119
4089 456 731 1749 2325 205 653
1314 281 546 1023 1014 145 614
8732 1581 3791 4302 7013 1609 3216

375 119 162 265 324 50 129
17852 3494 9721 9013 14434 3844 5335

2444 460 1005 1409 2116 434 828

3549 711 2538 1344 3200 1164 1575
15986 2647 7778 7368 12308 3108 5645

8679 640 2483 138 0 4818 371
0 0 0 0 0 0 0
0 0 0 0 0 0 0

3029 473 1363 1333 2540 575 1078
1039 193 521 457 870 185 524

224 37 108 85 184 46 93
728 117 279 358 632 132 220

1077 112 320 320 335 781 173

 
                           icity cohorts, because the template omits nonbinary gender expression as an input. In Washington, 

                             as gender X in the following career clusters, and are not reflected in the Male or Female rows 
         

      
    

 

   

        

     



Row Populations Number of Po  Agri. Food & N  Arch. & Const Arts, AV, Tech  Business Mgm   Education & TFinance Govt. & Public Health ScienceHospitality & THuman Servic
1 Grand Total 110737 2780 14430 2372 13794 8432 14 0 27726 2183 4976

2 Male 49515 1860 10825 1112 4474 689 1 0 4892 992 1079
3 Female 61222 920 3605 1260 9320 7743 13 0 22834 1191 3897

4 American Indi     1112 27 139 18 197 106 0 0 180 28 82
5 Asian 8036 36 312 211 1125 485 0 0 2478 228 186
6 Black or Africa   6683 32 479 126 948 722 1 0 1895 150 435
7 Hispanic/Latin 14234 303 917 226 1792 1706 0 0 4386 271 524
8 Native Hawaii     829 3 99 4 114 112 0 0 182 26 40
9 White 52482 1123 5326 1277 6456 3701 1 0 13707 1061 2661

10 Two or More 7639 103 490 224 880 530 0 0 2307 196 389
11 Unknown 19722 1153 6668 286 2282 1070 12 0 2591 223 659

12 Individuals W   6925 125 293 222 1118 466 0 0 1704 172 545
13 Individuals fro    31676 539 865 723 4819 2204 1 0 10631 689 2216
14 Individuals Pre    17020 587 2382 92 3961 596 0 0 3070 808 611
15 Single Parents 10970 118 535 130 1910 1092 0 0 3686 186 947
16 Out of Workfo  7059 132 477 241 831 316 0 0 1712 221 306
17 English Learne 2218 49 39 23 312 458 0 0 511 35 46
18 Homeless Ind 0 0 0 0 0 0 0 0 0 0 0
19 Youth In Foste  1451 22 51 40 213 101 0 0 415 44 118
20 Youth with Pa    0 0 0 0 0 0 0 0 0 0 0

Additional Information
<p><strong>Remarks on Data Reporting Changes in Perkins Consolidated Annual Reports (CAR) from Program Year 2018-2019 to 2019-2020</strong></p>

<p>After completing this year’s data reporting template, results were compared with those provided in the 2019 CAR, and a significant discrepancy was noted in the total number of CT                  
reviewed multiple times for accuracy, and it was deemed correct. Data Services staff have determined that this discrepancy is due to changes in agency coding and reporting practices a                

<p>The criteria used for the Perkins V CAR Enrollment Report changed in the fall of 2020 from what has been used previously for Perkins IV reporting. The change was made to align Per               

Career Clusters

GENDER

RACE/ETHNICITY (1997 Revised Standards)

SPECIAL POPULATIONS (Section 3(48) of Perkins V and ESEA)

Definition for Postsecondary CTE Participant Enrollment



Information T Law,. Public S    Manufacturin Marketing STEM Transp. Distr.  Other (specify)
7907 3994 10282 1537 1594 3836 4880

5763 2063 8447 630 1192 3320 2176
2144 1931 1835 907 402 516 2704

78 29 107 18 11 44 48
823 123 737 120 194 225 753
681 222 375 130 50 189 248
897 715 1044 202 183 651 417

53 32 94 12 8 34 16
3859 2212 5792 754 855 1902 1795

704 288 673 147 103 293 312
812 373 1460 154 190 498 1291

812 265 594 108 79 233 189
2987 1471 2228 564 241 1390 108
1272 1181 1599 44 259 513 45

578 502 535 241 51 260 199
808 259 595 112 61 328 660
141 68 146 16 1 54 319

0 0 0 0 0 0 0
132 73 91 39 17 60 35

0 0 0 0 0 0 0

 
                

                            E participants, which was reported as 162,406 in 2019 and 110,737 in 2020. The 2020 figure was 
                            s explained below, but affirm that this figure is, in fact, more accurate than past totals.</p>

                                rkins reporting with ctcLink-sourced data in which t<u>he student’s purpose of attending is no 

 

   

        

     



Row Populations Number of Se  Agri. Food & N  Arch. & Const Arts, AV, Tech  Business Mgm   Education & TFinance Govt. & Public Health ScienceHospitality & THuman Servic
1 Grand Total 8943 667 420 1420 624 188 181 142 1410 422 474

2 Male 4968 354 376 803 311 44 88 85 275 203 72
3 Female 3962 311 44 615 312 144 93 57 1133 217 401

4 American Indi     125 16 9 8 11 1 3 1 13 11 8
5 Asian 477 10 8 116 17 16 16 15 131 15 9
6 Black or Africa   347 18 3 88 23 8 4 6 69 19 13
7 Hispanic/Latin 2417 178 115 272 159 60 46 36 498 118 190
8 Native Hawaii     84 3 2 13 6 3 3 1 18 3 3
9 White 4895 403 255 799 374 91 89 74 588 215 224

10 Two or More 598 39 28 124 34 9 20 9 93 41 27

11 Individuals W    1298 113 93 193 51 25 19 15 123 108 51
12 Individuals fro    4281 337 205 615 316 106 93 60 751 223 291
13 Individuals Pre    1768 280 32 422 43 0 8 0 309 194 47
14 Single Parents 0 0 0 0 0 0 0 0 0 0 0
15 Out of Workfo  0 0 0 0 0 0 0 0 0 0 0
16 English Learne 749 65 32 78 52 20 14 4 163 37 55
17 Homeless Ind 442 53 10 64 39 7 22 10 60 24 28
18 Youth In Foste  121 7 3 21 8 4 4 2 18 7 10
19 Youth with Pa    146 9 3 23 7 4 1 16 31 6 4
20 Migrant Stude 282 31 10 20 31 6 7 0 59 10 26

Additional Information
<p>Multiple Career Clusters in the chart above reflect a disconnect in the "Grand Total" enrollment figures between the sum of male/female respondents and the sum of the race/ethni                
students may elect to identify as Gender "X" and their education data is coded under this nonbinary designation. This year a total of 13 Washington CTE concentrator students identified                   
above:</p>

<p>Agriculture, Food and Natural Resources: 2<br />
Arts, A/T Tech, and Communications: 2<br />

Career Clusters

GENDER

RACE/ETHNICITY (1997 Revised Standards)

SPECIAL POPULATIONS (Section 3(48) of Perkins V and ESEA)

Definition for Secondary CTE Concentrator Enrollment



Information T Law,. Public S    Manufacturin Marketing STEM Transp. Distr.  Other (specify)
322 650 665 167 337 854 -9

248 408 600 72 252 777 -9
74 242 63 95 84 77 -9

2 6 17 0 7 12 -9
45 9 12 10 20 28 -9
14 14 18 15 13 22 -9
59 197 137 51 86 215 -9

3 6 5 3 5 7 -9
173 393 442 72 184 519 -9

26 25 34 16 22 51 -9

36 106 137 20 44 164 -9
114 294 280 82 152 362 -9

70 193 59 31 69 71 -9
0 0 0 0 0 0 -9
0 0 0 0 0 0 -9

20 66 40 12 28 63 -9
12 24 25 14 21 29 -9

6 5 3 2 20 1 -9
5 11 5 3 6 12 -9
7 25 13 3 8 26 -9

 
                           icity cohorts, because the template omits nonbinary gender expression as an input. In Washington, 

                            d as gender X in the following career clusters, and are not reflected in the Male or Female rows 

      
      

 

   

        

     



Row Populations Number of Po  Agri. Food & N  Arch. & Const Arts, AV, Tech  Business Mgm   Education & TFinance Govt. & Public Health ScienceHospitality & THuman Servic
1 Grand Total 70851 1192 6073 1864 8389 5183 4 0 21054 1651 3298

2 Male 30637 693 5041 880 2641 328 1 0 3567 732 686
3 Female 40214 499 1032 984 5748 4855 3 0 17487 919 2612

4 American Indi     669 16 77 11 107 69 0 0 128 18 48
5 Asian 5757 27 225 183 710 338 0 0 1977 188 93
6 Black or Africa   4238 14 278 80 538 442 1 0 1278 106 289
7 Hispanic/Latin 9648 141 440 175 1216 1125 0 0 3259 200 373
8 Native Hawaii     547 2 55 4 79 64 0 0 125 23 30
9 White 36541 774 2952 1009 4469 2253 1 0 10656 808 1867

10 Two or More 5409 79 342 173 587 336 0 0 1703 152 277
11 Unknown 8042 139 1704 229 683 556 2 0 1928 156 321

12 Individuals W   5333 100 214 181 828 328 0 0 1377 137 423
13 Individuals fro    26242 465 737 637 3856 1785 1 0 8886 573 1756
14 Individuals Pre    10834 369 1000 77 2428 294 0 0 2332 628 385
15 Single Parents 7785 79 324 104 1330 712 0 0 2739 146 713
16 Out of Workfo  5358 100 261 204 626 211 0 0 1398 190 232
17 English Learne 1022 8 24 13 173 239 0 0 233 18 21
18 Homeless Ind 0 0 0 0 0 0 0 0 0 0 0
19 Youth In Foste  979 12 36 28 136 67 0 0 299 30 76
20 Youth with Pa    0 0 0 0 0 0 0 0 0 0 0

Additional Information
<p><strong>Remarks on Data Reporting Changes in Perkins Consolidated Annual Reports (CAR) from Program Year 2018-2019 to 2019-2020</strong></p>

<p>After completing this year’s data reporting template, results were compared with those provided in the 2019 CAR, and a significant discrepancy was noted in the total number of CT                  
reviewed multiple times for accuracy, and it was deemed correct. Data Services staff have determined that this discrepancy is due to changes in agency coding and reporting practices a                

<p>The criteria used for the Perkins V CAR Enrollment Report changed in the fall of 2020 from what has been used previously for Perkins IV reporting. The change was made to align Per               

Career Clusters

GENDER

RACE/ETHNICITY (1997 Revised Standards)

SPECIAL POPULATIONS (Section 3(48) of Perkins V and ESEA)

Definition for Postsecondary CTE Concentrator Enrollment



Information T Law,. Public S    Manufacturin Marketing STEM Transp. Distr.  Other (specify)
6186 3026 6990 1039 577 2834 1491

4553 1559 5881 418 423 2508 726
1633 1467 1109 621 154 326 765

50 20 75 12 4 23 11
685 92 582 86 36 179 356
519 144 254 71 15 119 90
696 528 680 121 94 507 93

39 24 60 8 0 27 7
3029 1743 3993 529 333 1481 644

558 225 481 106 44 228 118
610 250 865 106 51 270 172

642 208 466 76 61 174 118
2545 1187 1923 435 199 1176 81

933 891 1008 39 99 324 27
455 381 364 159 34 203 42
676 204 481 80 41 279 375

79 37 109 7 1 32 28
0 0 0 0 0 0 0

96 53 65 20 7 44 10
0 0 0 0 0 0 0

 
                

                            E participants, which was reported as 162,406 in 2019 and 110,737 in 2020. The 2020 figure was 
                            s explained below, but affirm that this figure is, in fact, more accurate than past totals.</p>

                                rkins reporting with ctcLink-sourced data in which t<u>he student’s purpose of attending is no 

 

   

        

     



Signature of Authorized Individual (PIN): ####
Title/Agency: Executive Director, Workforce Training and Education Coordinating Board
Date: ##########

CAR Certification
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