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State Plan, Program Year 2024–2025 
Washington
Narrative Descriptions – Plan Development and Consultation

1. Describe how the State plan was developed in consultation with the stakeholders and in accordance with the
procedures in section 122(c)(2) of Perkins V. See Text Box 1 for the statutory requirements for State plan
consultation under section 122(c)(1) of Perkins V.

Following the July 2018 enactment of Perkins V, Washington state submitted a one-year transition plan covering FY 2019
(July 1, 2019 – June 30, 2020) and then a four-year State plan covering FY 2020-23 (July 1, 2020 – June 30, 2024). In order
to receive its FY 2024 Perkins grant award, the state puts forward non-substantive revisions to our previous four-year plan to
include establishment of SDPLs for FY 2024-2028. Feedback for the 2024-2028 overarching Talent and Prosperity for All,
statewide workforce combined plan was solicited from a wide cross section of stakeholders in the fall of 2023. These
stakeholders included business, industry, education, labor, state agencies, local Workforce Development Councils,
community-based organizations and state associations. Stakeholder engagement took place at a wide variety of in person
events as well as virtual/online opportunities.

SECONDARY The Office of Superintendent for Public Instruction (OSPI) maintains regular engagement opportunities with the
providers of secondary CTE through statewide conferences, regional leadership networks, and monthly two-way
communication opportunities hosted by the office. With the acknowledgement of the unexpected and ongoing impact of the
pandemic, and the timing of the pandemic in relationship with our initial Perkins V plan approval, it was a quick consensus
that non substantive updates would be necessary to our Perkins plan. The priorities and focus needs of our secondary system
are still well represented in our initially submitted plan. For the purposes of updating secondary practitioners with
requirements related to submitting a new or updated state plan, and to determine appropriate performance targets, OSPI
engaged in feedback sessions with statewide leadership and attendees of the Washington Association of Career and
Technical Educators (WA-ACTE), and Washington Association of Career and Technical Administrators (WACTA). The WA-
ACTE organization is the largest professional membership organization of CTE educators and administrators, and the
summer conference is the largest in-person convening of educators, supporters such as industry partners and CTSOs, and
individuals providing direct programming for CTE. The WACTA organization represents the most representative membership
of CTE administrators, which provide direct local administration of the Perkins plan. August 2023- Summer WA-ACTE
conference; general Perkins update, and annual requirements of Perkins application. October 2023 – Fall WACTA
conference presentation and discussion of supporting academic achievement, Perkins state targets and data. December
2023 - Presented the proposed state targets at the WACTA area leadership meeting. The leadership reviewed the proposed
targets and has disseminated the documents to their members and asked for feedback. There was overwhelming support for
the submitted 2025-28 state targets.

POSTSECONDARY The State Board for Community and Technical Colleges (SBCTC) engages quarterly with workforce
education leaders in our system specific to Perkins V and comprehensive local needs assessment (CLNA) planning,
performance outcomes, industry engagement, programs of study, and professional development. Conversations related to the
2024-2028 planning have included the following elements: Presentations on significant areas of emphasis within the
Strengthening Career and Technical Education for the 21st Century Act (Perkins V); Opportunities to review performance
indicators and disaggregated, college-specific data, including: student subgroups, special populations, and individual
program performance; Training on Opportunity Gap Analysis; In-depth training on the comprehensive local needs assessment
(CLNA); and Quarterly office hours to support in-depth conversations and training for colleges SBCTC provides quarterly
reports on Perkins V at the colleges’ Workforce Education Council meetings, representing the workforce administrators from
each of the state’s two-year colleges. College stakeholder input is collected via annual reports, CLNAs, quarterly engagement
and office hours, and professional development. This input informs the updates to the current state Perkins plan which is
being developed in coordination with the Workforce Board and OSPI. SBCTC staff also provide group and individual
technical assistance on the comprehensive local needs assessment and local application through in-person and virtual
meetings, guidance documents, calls, and webinars.

 

2. Consistent with section 122(e)(1) of Perkins V, each eligible agency must develop the portion of the State plan
relating to the amount and uses of any funds proposed to be reserved for adult career and technical education,
postsecondary career and technical education, and secondary career and technical education after consultation
with the State agencies identified in section 122(e)(1)(A)-(C) of the Act. If a State agency, other than the eligible
agency, finds a portion of the final State plan objectionable, the eligible agency must provide a copy of such
objections and a description of its response in the final plan submitted to the Secretary. (Section 122(e)(2) of
Perkins V)



3. Describe opportunities for the public to comment in person and in writing on the State plan. (Section 122(d)(14) of
Perkins V)

SBCTC and OSPI CTE staff worked with respective individuals from the postsecondary and K- 12 systems for the plan
submitted in 2020. These individuals provided feedback as the plan was developed. They shared their colleagues’ input,
which was brought before the plan-writing team for discussion and modifications.

The plan was also posted on the Workforce Board website to request public comment. Notification of this posting was
announced in the Board’s newsletter. The public comment period for this plan was held in conjunction with the public hearings
conducted under WIOA, as Perkins V was included in Washington’s comprehensive state plan, Talent and Prosperity for All
(TAP).

The 2024-2028 Talent and Prosperity for All combined state plan was made available for public comment starting in January
2024 on the website listed below. The deadline for feedback was in late March 2024. The notification of the posting
was announced once again in the Board’s newsletter. (See supporting doc labeled Feb. Newsletter)

https://wtb.wa.gov/planning-programs/washington-state-workforce-plan/



State Plan, Program Year 2024–2025 
Washington
Narrative Descriptions – Program Administration and Implementation

1. State’s Vision for Education and Workforce Development

a. Provide a summary of State-supported workforce development activities (including education and training) in
the State, including the degree to which the State's career and technical education programs and programs of
study are aligned with and address the education and skill needs of the employers in the State identified by the
State workforce development board. (Section 122(d)(1) of Perkins V)

State-supported workforce development activities include:

Registered Apprenticeship and Recognized Apprenticeship Preparation Programs

Locally, LWDBs and their Title I youth, adult and dislocated worker programs partner and coordinate with labor, business,
public community and technical colleges, apprenticeship training centers to develop pre-apprenticeship and registered
apprenticeship opportunities for Title I participants.

Mutual goals of fostering the apprenticeship training system in the state by developing and monitoring registered
apprenticeship programs, promoting apprenticeships as a skills development system for employers as well as a
postsecondary training choice for individuals with the goal of expanding apprenticeship training opportunities and
recruitment of employers who hire apprentices for traditional and non-traditional programs.

The Governor and Legislature seek yearly General-Fund state appropriations to support the Registered Apprenticeship
Program.

At the state level, the State Workforce Development Board (WTECB), State Workforce Agency (ESD), and State Board for
Community and Technical Colleges are ex-officio members of the Washington State Apprenticeship & Training Council
(WSATC), which also includes ties to the state Department of Labor and Industries’ Office of Apprenticeships.

Career and Technical Education (Office of Superintendent for Public Instruction)

Leadership provided by OSPI/K-12 (Perkins Act Programs), through the CTE Department, provides oversight and
accountability of all approved CTE programs offered through the 7th-12th grade.

All approved courses/programs must align with in-demand sectors, and review of labor market data is a requirement of
approval.

All approved courses/programs must provide a course framework which details the industry competencies required of the
student to be successful in the aligned industry.

OSPI is represented on the Career Connect Washington Cross Agency Work Group, to expand Career Connected
Learning (CCL) opportunities. OSPI staff oversee the Consolidated Service Agreement (CSA) for the CCL Regional
Coordinators housed in the state’s Educational Service Districts (ESDs). These coordinators work to expand access to
CTE programs through the development of high quality CTE graduation pathways and expanded Career Connected
Learning opportunities with special emphasis on Career Launch programs.

OSPI is represented on the WTECB Board and ensures alignment of developing initiatives with the state’s secondary CTE
system.

Workforce Education (State Board for Community and Technical Colleges)

Coordination between the Title I Dislocated Worker program and the state’s Worker Retraining Program.

Coordination between Title I local workforce boards and various Centers of Excellence, depending on the connection to
key industry sectors and/or industry skill panels.

Coordination between Title I and the state’s employer-specific Job Skills Program and Customized Training Program.

Coordination and administration of industry-specific programs and work groups such as the Aerospace and Advanced
Manufacturing Advisory Committee and Hospital Employee Education and Training Grant.



Alignment of student support programs such as WorkFirst and the Basic Food, Employment, and Training program with
other Workforce funding programs and initiatives.

Coordination with OSPI in the development and administration of CTE dual-credit pathways and programs of study.

At the state level, WTECB and ESD are ex-officio members of the SBCTC Workforce Training Customer Advisory
Committee (CAC).

SBCTC is represented on a cross-agency work group for Career Connect Washington. It oversees the Career Launch
endorsement review process and supports colleges in the implementation of Career Launch programs, a strategy for
expanding and supporting work-based learning opportunities statewide.

SBCTC is represented on the WTECB Board and ensures alignment of developing initiatives with the state’s
postsecondary workforce education (CTE) system.

Local non-profit workforce development activities

Local workforce boards and their Title I programs have coordinated with a myriad of local non-profit organizations to
leverage resources and funding to help at-risk youth, low-income adults (especially veterans) and dislocated workers
acquire the skills and training needed to obtain and keep nonsubsidized employment.

b. Describe the State's strategic vision and set of goals for preparing an educated and skilled workforce
(including special populations) and for meeting the skilled workforce needs of employers, including in existing
and emerging in-demand industry sectors and occupations as identified by the State, and how the State's
career and technical education programs will help to meet these goals. (Section 122(d)(2) of Perkins V)

The state’s workforce plan (Talent and Prosperity for All or TAP) guiding principles are to close economic disparities for
marginalized populations, deliver comprehensive support individuals with barriers to employment and to provide
systemwide performance metrics and accountability.

Additionally, five strategic priorities were identified for the 2024-2028 TAP Plan. The system priority aims to integrate
system services, data, accountability with clear partners and roles. The business priority centers around supporting
business development and competitiveness by aligning with economic development and growth efforts. The youth priority
aims to improve opportunities for young people to transition to an economically successful adulthood. The credentialing
priority allows for exploration of credential reform to improve equitable access, mobility and long-term economic success.
Lastly, the job quality priority focuses on developing a job quality framework to guide decisions and key investments in the
delivery of business services.

The strategic priorities and guiding principles of the TAP Plan are in alignment with the state’s Perkins Mission, Vision,
Values statements below:

Washington’s Perkins Mission – Vision – Values

MISSION:

The Washington state Perkins plan uses an industry-informed, equity-focused approach to support the design,
development, implementation and improvement of career and technical education.

VISION:

Support high quality, data informed CTE pathways that develop a skilled workforce, ensure business and industry thrive
and expand across the state, and enable every Washingtonian to obtain living wage careers through credentials of
workplace value.

VALUES:

The Washington state agencies entrusted with administering the Perkins plan are committed to the following values, which
prioritize equity and access for individuals served by Perkins:

- Using quantitative and qualitative data to inform decisions

- Engaging a diverse range of stakeholders, reflective of the communities they serve, to inform policies and practices

- Leveraging and aligning federal and state policies and funding to improve student outcomes

- Responding to labor-market gaps and emerging industries and occupations in the design of programs of study



- Promoting life-long learning that develops the knowledge and skills that allow individuals to remain competitive in chosen
occupations/careers

Under the Talent and Prosperity for All Plan (TAP), Washington’s strategic plan for workforce development, our vision is
more Washingtonians finding and keeping jobs that lead to economic self-sufficiency; closing skill gaps for employers; and
working together as a seamless unified system of partners to make this a reality for our state. It is the goal of this unified
system of partners to maintain a single unifying vision for how funding from multiple federal education and workforce
development programs can be brought together. This work will be accomplished with a focus on disadvantaged
populations and in-demand industry sectors and occupations including apprenticeships CTE programs are integral to
developing a skilled workforce in key industries such as semiconductors, broadband, electric vehicles, batteries, clean
energy and infrastructure. Washington plans to take maximum advantage of IIJA, CHIPS, IRA, IIA, BIL to ensure our state
has the workforce needed to fill the jobs created by these programs.

The State’s secondary and postsecondary career and technical education programs will help to meet the State’s workforce
development goals by continuing to:

- Engage with business, industry employers, and labor representatives to design relevant and high-quality education
programs that provide strong preparation for high-demand, high- skills occupations.

- Develop programs of study that offer students opportunities to participate in work- based learning activities and education
programs that lead to industry-recognized or postsecondary credentials of value in the labor market.

- Align programs of study and minimize barriers so that secondary students have the ability to earn dual credit to meet both
high school graduation requirements and earn college- level credit within a professional/technical pathway.

- Provide instructional support for registered apprenticeships across the state.

- Review quantitative and qualitative data and engage in quality improvement processes to strengthen outcomes for all
students and improve career and technical programs to meet current and emerging employer needs.

- At the postsecondary level, provide incumbent worker training customized to meet the needs of the state’s large, medium
and small employers.

One example of the state’s commitment to meeting the needs of existing and emerging in- demand industry sectors, is the
model secondary program, Core Plus. Core Plus was developed in partnership with The Boeing Company, specifically to
expose high school students to the competencies needed for in-demand jobs in the manufacturing and advanced
manufacturing industry. This industry-based curriculum includes an industry certificate which provides students preferred
interview status at many aerospace suppliers and manufacturers within Washington.

The “Core” of this curriculum builds basic manufacturing skills, while the “Plus” focuses on the advanced manufacturing in
the aerospace field. This model demonstrates the partnership between secondary CTE programs and the workforce, as
Core Plus has expanded to include curriculum options in Construction and Maritime industries.

c. Describe the State’s strategy for any joint planning, alignment, coordination, and leveraging of funds between
the State's career and technical education programs and programs of study with the State's workforce
development system, to achieve the strategic vision and goals described in section 122(d)(2) of Perkins V,
including the core programs defined in section 3 of the Workforce Innovation and Opportunity Act (29 U.S.C.
3102) and the elements related to system alignment under section 102(b)(2)(B) of such Act (29 U.S.C. 3112(b)(2)
(B)); and for programs carried out under this title with other Federal programs, which may include programs
funded under the Elementary and Secondary Education Act of 1965 and the Higher Education Act of 1965.
(Section 122(d)(3) of Perkins V)

The state’s strategies were developed in close partnership with education and training providers statewide, in particular
SBCTC’s Workforce Education and Basic Education for Adults (BEdA) departments – the state’s administrator of Title II
programs – and OSPI’s Career and Technical Education Department.

SBCTC is an active, collaborative member of workgroups established through the Workforce Innovation and Opportunity
Act (WIOA). The focus of these groups is on students, workers, and employers with a priority around education that leads to
job entry, job and wage progression, and retention.

Throughout the planning process, OSPI has relied heavily on decision points reflected in the state’s ESSA plan to seek
alignment for secondary schools. The Assistant Superintendent for Secondary Education and Pathway Preparation sits on
the OSPI review committee for the state ESSA plan, and has provided updates to align with the Perkins plan. To the
degree possible, data methodology and policy decisions within the ESSA plan have been reinforced in the state’s Perkins
plan. OSPI remains committed to aligning the ESSA and Perkins plan where appropriate in future iterations of either



submission.

d. Describe how the eligible agency will use State leadership funds made available under section 112(a)(2) of
Perkins V for each of the purposes under section 124(a) of the Act. See Text Box 2 for the required uses of State
leadership funds under section 124(a) of Perkins V. (Section 122(d)(7) of Perkins V)

Leadership funds will support the state’s subrecipient agencies, the State Board for Community and Technical Colleges
(SBCTC), and the Office of Superintendent of Public Instruction (OSPI) to systemically invest leadership dollars.
Leadership funding decisions include:

The state shall reserve not more than 10 percent of leadership funds to carry out the following activities:

1% of the allocation to serve individuals in state correctional institutions, juvenile justice facilities, and
educational institutions that serve individuals with disabilities.

The allocation will be split 50% to SBCTC and 50% to OSPI.

The state will set aside $60,000 for services that prepare individuals for non- traditional fields.

The allocation will be split 50% to SBCTC and 50% to OSPI. While the $60,000 represents the minimum allocation set-
aside, additional leadership dollars will be prioritized for all members of special populations, so investment can be made
towards increasing all underrepresented populations within non-traditional employment and not be restricted to gender
data only.

The state will set aside an amount equal to 0.1 percent to support the recruitment of special populations to
enroll in CTE programs.

This allocation will be directed to the Workforce Board. The SBCTC and OSPI have prioritized spending to support special
populations, which may include additional recruitment efforts, or other initiatives and activities based upon collected data.

The remainder of the leadership funds will be administered by the Workforce Board, SBCTC, and OSPI in
alignment with the General Authority and Permissible Uses of Funds articulated in the Perkins V Act.

In alignment with the Washington Perkins Mission, Vision, and Values, SBCTC and OSPI will commit to assessing and
evaluating local and statewide performance data to identify performance and opportunity gaps and establish priorities for
local and/or state funding. Highly informed by the local Comprehensive Local Needs Assessments (CLNAs), and state level
data, and with a commitment to diversity, equity, and inclusion the SBCTC and OSPI will invest leadership funding in the
following areas:

Developing High Quality CTE Programs: Examples include investing in the partnership to establish regional and
statewide articulation agreements aligned with programs of study; supporting the adoption and integration of recognized
postsecondary credentials and work-based learning into programs of study; and increasing access to high quality work-
based learning. This would include, but not be limited to: expanding access to Career Connected Learning activities
including career preparation and career launch programs, work-integrated learning activities, and other work-based
learning programs as defined in the Perkins Act. These activities include sustained interactions with industry or community
professionals in real workplace settings, to the extent practicable, or simulated environments at an educational institution
that foster in-depth, firsthand engagement with the tasks required to a given career field, that are aligned to curriculum and
instruction.

Adapting Existing Programs: Examples include prioritizing program investment aimed at closing an opportunity or
access gap; adapting programs to increase access to remote students including adopting hybridized learning models;
increasing access to industry-recognized credentials; and adapting program offerings to meet employment trends in light of
advancement in technology, automation, and artificial intelligence. Additionally, supporting investment in improved labor
market tools that will support predicting new and existing employment opportunities and future trends.

Improving Access and Outcomes for Special Populations: Examples include investing in programs and activities that
increase student access, engagement, and success in programs that serve members of special populations. These may
include but are not limited to: partnerships with tribes and tribal organizations and business, industry, and labor leaders;
supporting participation for non-traditional employment; lowering barriers identified by school districts/STECs and colleges
in rural communities; and activities that eliminate inequities in access to high- quality programs.

Supporting Professional Development and Leadership: Examples include investing in professional learning
opportunities for CTE educators, faculty, administrators, guidance counselors, and paraprofessionals. As required by the
Perkins Act, activities must be high-quality, comprehensive, and support the most effective training options to individuals,
and to the degree possible be coordinated with other professional learning opportunities. Additionally, investing in
programs that serve students in alignment with the definition of CTSO; organizations for individuals enrolled in CTE



programs, that engage in CTE activities as part of the instructional program. These investments will prioritize activities that
support positive impacts to the performance indicators, and specifically serve students representing special populations.

Supporting Statewide and Regional Partnerships: Examples include: incentivizing a regional and/or statewide
approach to planning and activities related to expanding CTE dual credit access; review and development of CLNAs;
developing statewide programs of study aligned with high-skill, high-wage, in demand, and emerging occupations;
increasing community work-based learning opportunities for both secondary and postsecondary students; and facilitating
career pathway development.

Facilitating Opportunities for Technical Assistance: Examples include activities that promote leadership, CLNA
preparation, and professional development as well improving the quality of career and technical education teachers, faculty,
administrators, and counselors.

2. Implementing Career and Technical Education Programs and Programs of Study

a. Describe the career and technical education programs or programs of study that will be supported, developed,
or improved at the State level, including descriptions of the programs of study to be developed at the State level
and made available for adoption by eligible recipients. (Section 122(d)(4)(A) of Perkins V)

SECONDARY

The Career and Technical Education (CTE) Program standards are authorized by state law Revised Code of Washington
(RCW) 28A.700.010 and are established by the Office of Superintendent of Public Instruction, the agency that administers
all secondary career and technical education programs in the state. The CTE standards are designed to ensure high-
quality, consistent and relevant CTE programs as essential components of educational and career pathways. These
standards provide OSPI with approval guidelines for CTE courses and guide the development and continuous
improvement of Career and Technical Education programs in local school districts and State- Tribal Education Compacts
(STEC).

Washington defines Career and Technical Education as, “a planned program of courses and learning experiences that
begin with the exploration of career options, supports basic academic and life skills, and enables achievement of high
academic standards, leadership, options for high skill, high wage employment preparation, and advanced and continuing
education (RCW 28A.700.010). Only school districts/STECs with state-approved career and technical education courses
will be eligible recipients of Perkins V funding.

Currently OSPI administers secondary CTE programs through 6 educational program areas: agriculture, business and
marketing, family and consumer sciences, health sciences, skilled and technical sciences, and STEM. Within these 6
program areas, the 16 national career clusters are administered, and local districts have the choice of selecting the
Classification of Instruction Programs (CIP) codes to build a coherent sequence of courses and program of study in a
career cluster that leads to postsecondary opportunity.

The below table reflects the current opportunities for course offerings in Washington state, by the 16 adopted national
career cluster areas, and the associated number of career pathways as designated and aligned with the national career
cluster areas.

See  supporting document Table 1 Career Clusters

OSPI is committed to reviewing existing programs of study to refine and further develop defined program of study
resources for use at the local level. OSPI has been reviewing the existing CIP code offerings and as this work evolves, we
will look to eliminate duplicative and un- used course options, as well as any courses that no longer align with in-demand
occupations or clear postsecondary articulated pathways.

Subrecipients are able to utilize Perkins funds to support any programs of study that meet the definition of programs
program of study within the Perkins V legislation. The programs of study align with the career clusters, and clearly articulate
the opportunities for registered apprenticeship, direct employment, military service, certificates and credentials of value
and 2- year, and 4-year continuing education and training opportunities. The development of programs of study are
prioritized in high demand areas in Washington which include, but are not limited to agriculture, manufacturing,
construction, health care, and information technology.

Although qualifying programs may be supported with funds, the results of the Comprehensive Local Needs Assessment
and district performance across all indicators may further impact how a district may spend Perkins funds. In cooperation
with SBCTC, OSPI will continue to work towards the development of resource materials that support decision-making at
the district and college level when considering adopting new programs of study, modifying existing programs of study, or
eliminating programs of study. OSPI continues to support initiatives that support quality programs of study, such as regional
and statewide articulation agreements, and high-quality dual credit aligned with professional technical programs that



provide meaningful and transferrable program specific (not elective) credit for secondary students.

POSTSECONDARY

Washington State’s community and technical colleges offer over 1,100 associate’s degrees in CTE fields and over 175
applied baccalaureate degrees in addition to providing non-degree- seeking students with opportunities to upskill by
earning credentials of workplace value, obtaining credits for prior learning, accumulating stackable certificates, and
designing individualized education programs to meet the career goals of individual students.

SBCTC, OSPI, and the Workforce Education and Training Coordinating Board will continue to investigate the feasibility of
developing statewide alignment, articulation, and approval practices, especially in high-skill, high-wage, and in-demand
industries and occupations.

However, Washington State’s CTC system is highly autonomous with independently appointed Boards of Trustees and,
therefore, there is no statewide approval process for local programs of study or career pathways. Locally, all colleges
receiving Perkins Plan funding are required to feature at least one program of study and provide with their application a
spreadsheet listing any updates to articulations for dual credit on an annual basis. Most colleges administer their dual-
credit programs through one of the system’s 17 dual-credit consortia, through which memorandums of understanding,
articulation agreements, and curriculum alignment rubrics are developed. In addition, the Perkins Plan application requires
all colleges to explain their articulation and program of study development, recruitment, and review processes in detail.

The state’s community and technical colleges offer more than 100 programs of study with over 1,000 secondary schools
and skills centers throughout the system. A sampling includes Business Law, Marketing, Criminal Justice, Welding and
Fabricating Technology, Engineering Technology, Fisheries and Aquaculture Sciences, Information Technology,
Agricultural Business, Unmanned Aerial Systems, and Mechatronics.

Dual-credit opportunities are provided to high school students through Running Start, CTE Dual- Credit (formerly Tech
Prep), Advanced Placement, and College in the High School; however, the vast majority of professional/technical credits
are earned through CTE Dual Credit and College in the High School. These programs are subject to the rigorous
academic standards established by the college and must be taught by qualified instructors who meet the college’s faculty
appointment criteria.

 

 

b. Describe the process and criteria to be used for approving locally developed programs of study or career
pathways (see Text Box 3 for the statutory definition of career pathways under section 3(8) of Perkins V),
including how such programs address State workforce development and education needs and the criteria to
assess the extent to which the local application under section 1328 will—

i. promote continuous improvement in academic achievement and technical skill attainment;

ii. expand access to career and technical education for special populations; and

iii. support the inclusion of employability skills in programs of study and career pathways. (Section 122(d)(4)
(B) of Perkins V)

SECONDARY

School districts/STECs will apply for Perkins funds on an annual basis. Applications will require identification of their
programs of study, course specification and progression, and alignment with local, regional, state, or tribal community
workforce needs.

Every CTE course is approved through the Education Data System (EDS) and includes course frameworks, extended
learning opportunities, skills gap information and assurance of advisory committee review. Frameworks are approved for
new courses, and then updated regularly by the district. The framework and course approval process ensures academic
rigor, alignment with state education requirements, including Washington State Learning Standards, and current industry
standards. Each course approval includes hours of instruction, course title, course description, identified career cluster and
career pathway. The process requires proof of required elements before approval is granted. The course approval process
helps ensure strong relationships with local CTE advisory councils are maintained and essential in the design and delivery
of CTE programs.

In addition to the course approval process, program level review and support is conducted regularly. Program level review
and support ensures essential elements are included in the design and implementation of high quality CTE programming
and aligned with industry standards and workforce needs.



The CTE course approval and program level review and support processes ensure alignment of CTE courses and
programs to workforce development needs in the state. The annual application for Perkins funds will require school
districts/STECs to identify a program of study offered, and the programs must align with approved courses within the CTE
application.

POSTSECONDARY

All CTE programs offered at the state’s 34 community and technical colleges are approved through the State Board of
Community and Technical Colleges. SBCTC’s professional/technical program approval process requires colleges to
provide descriptions of the field’s employment forecast, wage data, industry reports, work-based learning opportunities,
potential conflicts with other colleges, and planning and/or advisory committee activities. The college must also submit
documentation related to the demand, viability, curriculum, learning objectives, delivery, and administration of the program.
Once a Program Approval Request (PAR) is endorsed by SBCTC and after system colleges have had the opportunity to
provide feedback on the program request, the program will be entered on the college’s inventory of approved professional-
technical programs.

Like its associate’s degree and certificate programs, SBCTC’s applied baccalaureate degree approval process is
comprehensive, requiring a statement of need, supply/demand gap rubric, two-person independent external review,
program proposal form, and presentation to the State Board. Proposals must include labor market data demonstrating the
need for a particular program as well as documentation supporting the program’s viability and rigor.

c. Describe how the eligible agency will—

i. make information on approved programs of study and career pathways (including career exploration,
work-based learning opportunities, early college high schools, and dual or concurrent enrollment program
opportunities) and guidance and advisement resources, available to students (and parents, as
appropriate), representatives of secondary and postsecondary education, and special populations, and to
the extent practicable, provide that information and those resources in a language students, parents, and
educators can understand;

ii. facilitate collaboration among eligible recipients in the development and coordination of career and
technical education programs and programs of study and career pathways that include multiple entry and
exit points;

iii. use State, regional, or local labor market data to determine alignment of eligible recipients' programs of
study to the needs of the State, regional, or local economy, including in-demand industry sectors and
occupations identified by the State board, and to align career and technical education with such needs, as
appropriate;

iv. ensure equal access to approved career and technical education programs of study and activities assisted
under this Act for special populations;

v. coordinate with the State board to support the local development of career pathways and articulate
processes by which career pathways will be developed by local workforce development boards, as
appropriate;

vi. support effective and meaningful collaboration between secondary schools, postsecondary institutions,
and employers to provide students with experience in, and understanding of, all aspects of an industry,
which may include work-based learning such as internships, mentorships, simulated work environments,
and other hands-on or inquiry-based learning activities; and

vii. improve outcomes and reduce performance gaps for CTE concentrators, including those who are
members of special populations. (Section 122(d)(4)(C) of Perkins V)

(C)(i). make information on approved programs of study and career pathways (including career exploration, work-based
learning opportunities, early college high schools, and dual or concurrent enrollment program opportunities) and
guidance and advisement resources, available to students (and parents, as appropriate), representatives of secondary
and postsecondary education, and special populations, and to the extent practicable, provide that information and those
resources in a language students, parents, and educators can understand;

SECONDARY

OSPI will continue to develop resources to be shared through multiple mediums. The CTE webpage, accessed at
https://www.k12.wa.us/student-success/career-technical-education-cte, will be maintained with information accessible to
subrecipients and interested members of the public. All posted information on the OSPI website will be in alignment with
ADA requirements. Google Translate will be standard across the entire OSPI website. The CTE website will continue to be
the main source of CTE resources and information related to programs of study, and career pathways. The CTE



department published an updated version of the state’s Work- based & Worksite Learning Manual in 2023, and will update
the manual as needed. This manual defines work-based learning, and the benefit of the student experience, as well as
provides reference and direction for districts implementing high-quality This manual will describe the types of work-based
learning which include worksite learning, guest speakers, structured field trips, school-based enterprises, job shadows,
apprenticeship preparation, and internships. The Washington Foundational CTE standards require that work-based
learning is an integrated element of all CTE coursework.

In 2021, OSPI underwent new division organization and secondary counseling was included in the same division with CTE.
We will continue to work collaboratively and provide resources and outreach to school counselors and guidance
counselors, school administrators, school board members, and community members including parents, students, and
business and industry partners to determine knowledge and information gaps. OSPI continues to create resources to help
support a broadened understanding of opportunities for programs of study, which may be delivered through published
documents, web-posted documents, webinar, community forums, or existing professional development opportunities.

POSTSECONDARY

The State Board of Community and Technical College’s website (www.sbctc.edu) features multiple pages dedicated to
CTE programs, Guided Pathways, registered apprenticeships, and dual-credit programs (Running Start, CTE Dual-Credit,
College in the High School, and High School+). Links to the 2023 Field Guide (“Lifting Lives, Communities and the
Economy”) and CTE dual-credit consortia HYPERLINK "https://www.sbctc.edu/colleges-staff/programs- services/cte- dual-
credit/" provide more specific information on each of the system’s 34 colleges and the dual-credit opportunities they
provide.

In addition to the SBCTC website, a Perkins Leadership Block grant supports the state’s Career Pathways Project
(WACAPA). The Career Pathways web tool serves as a clearinghouse for information on college courses and programs,
student achievement, wages, competencies/skills, articulations, and available degrees, certifications, and credentials.
Interactive, multi-layered road maps allow current and prospective students to explore their options and potential outcomes
in order to make informed decisions about their academic and career trajectories.

Likewise, Start Next Quarter provides current and prospective students with guidance related to pathway and career
options. Aimed at prospective students, the Start Next Quarter web portal is designed to quickly assess individuals’
interests and goals in order to connect them to relevant programs offered in the region. Based on their replies to simple
survey questions, it can connect them to information about worker retraining and programs for low-income students, as well
as allowing them to schedule advising appointments and apply for college. Thirty of the state’s colleges use this tool.

At the local level, all colleges feature some combination of pathway-focused academic and career counseling, CTE open
houses, try-a-trade events, internship fairs, marketing brochures and/or videos, high school visits, and online resources
such as the Seattle Colleges’ College-to- Career website. These are often targeted towards members of special
populations or non- traditional fields with the support of Perkins Leadership Block Grant and/or Non-Traditional Grant
funding. At many colleges, these and other activities are carried out by High School Outreach Coordinators, Embedded
Career Specialists, 13th Year Navigators, Entry Specialists, and the like. All colleges report on their outreach, advising,
and equity initiatives annually through a Report of Accomplishment and through the CLNA.

(C)(ii) How the eligible agency will facilitate collaboration among eligible recipients in the development and coordination
of career and technical education programs and programs of study and career pathways that include multiple entry and
exit points;

The Workforce Board will explore ways to bring together secondary and postsecondary system CTE and adult basic
education administrators, along with stakeholders, to identify programs of study that provide greater dual credit
opportunities, reduce or eliminate course replication, that offer multiple entry and exit points, and lead to living wage
employment opportunities for all students.

OSPI and SBCTC provide direct leadership and oversight for Perkins V providing guidance of career and technical
education and professional technical programs through the secondary and postsecondary education systems in the state.
These partners have committed to aligning programs of study with the SBCTC Guided Pathways efforts and prioritize
providing students in Washington with a comprehensive understanding of the multiple pathways to credential attainment in
training programs that lead to living wage occupations. Both agencies oversee the responsibility of ensuring programs of
study meet the federal definition.

(C)(iii) How the eligible agency will use State, regional, or local labor market data to determine alignment of eligible
recipients' programs of study to the needs of the State, regional, or local economy, including in-demand industry sectors
and occupations identified by the State board, and to align career and technical education with such needs, as
appropriate;



Both secondary and postsecondary state agencies have adopted standards for existing and new programs. The standards
include an analysis of local labor market information to demonstrate how the program meets local economic need for
development of a trained workforce.

SECONDARY

Secondary districts/STECs develop curriculum/programs, which must meet standards established by OSPI, as directed by
legislation. The standards are designed to ensure high quality, consistent, and relevant CTE programs as essential
components of educational and career pathways. Some of the foundational standards that support the importance of
aligning CTE programs with economic demand, and ensure Washington’s secondary programs continuously review this
alignment include:

- CTE programs are coordinated with other workforce development programs.

- Employability skills are integrated into the content of each course, and students in CTE programs participate in some
form of work-based learning.

- An advisory committee actively guides the relevance and continuous improvement of the program.

- CTE programs are reviewed annually, and the results are used for continuous program improvement.

These standards and existing state law influence the course and program approval processes currently used to maintain
CTE courses and programs in compliance. As described in 2(a) and (b) these systems require local applicants to review
local, regional, and statewide labor market data to identify a skill gap and demand for the course and substantiate offering
the program.

Additionally, general advisory and program specific advisory committees review local, regional, and statewide data when
determining if courses and programs will be approved during the program evaluation and district wide plan process.

POSTSECONDARY

Community and technical colleges that wish to offer a new or substantively revise an existing program must submit a
program approval request to SBCTC. The request must include well- documented local/regional demand data for the
targeted occupation job title(s) for which the proposed program will prepare individuals. Supporting data may come from
traditional labor market data, industry data, trade association data, or similar data sources. The college must also provide
data on the number of similar programs and make the case that the number of current annual graduates is insufficient to
meet current and projected demand.

If the program prepares individuals for employment in an emerging field where labor market data is not readily available,
the college may provide employer survey results. The survey must ask employers for a description of typical job duties, how
many job openings are anticipated in the next three years, and the required educational level of qualified candidates.

SBCTC supports twelve Centers of Excellence that act as liaisons between the State’s largest industries and the
community and technical colleges. The Centers of Excellence link business, labor, and the State’s educational systems to
create a highly skilled and readily available

workforce that is critical to the State’s economy. The Centers of Excellence often conduct labor market studies for their
industry sector that help guide the colleges developing new programs or revising existing programs. They convene industry
panels to help inform colleges about emerging technology trends, advances in manufacturing materials and federal and
state policy changes that affect client services. They also assist with program reviews to ensure curriculum and instruction
are meeting current labor market needs.

(C)(iv) How the eligible agency will ensure equal access to approved career and technical education programs of study
and activities assisted under this Act for special populations;

Before Perkins funding is granted, colleges must agree in writing to comply with Title VI of the Civil Rights Act of 1964, Title
IX of the Education Amendments of 1972, the Americans with Disabilities Act of 1991, section 504 of the Vocational
Rehabilitation Act of 1973, and the Age Discrimination Act of 1975, as it applied to this annual plan. Likewise, secondary
requires an Agency Application Assurances for school districts/STECs, which includes alignment to all applicable state
and federal laws. Secondary CTE programs are also reviewed as part of OSPI’s Program Review & Support process.
Equal access is monitored through desk reviews by CTE program and division staff.

Methods of Administration coordinators at the Office of Superintendent of Public Instruction and the State Board for
Community and Technical Colleges develop annual plans. These plans are used to determine those high schools and
colleges that will receive monitoring and technical assistance visit to ensure compliance with state and federal Civil Rights
guidelines.



Districts/STECs selected each year receive an exit report following the review which will either list the outstanding items
that have not been fully implemented. The state agencies are required to follow up to ensure that the districts’ corrective
action addresses those areas identified as noncompliant. A biennial report is submitted to the U.S. Department of
Education, Office of Civil Rights.

Personnel who administer the MOA activities for the Workforce Board, the Office of Superintendent of Public Instruction,
and the State Board for Community and Technical Colleges often attend the annual training to receive guidance to ensure
the on-site visits conducted each year are effective and meaningful.

All institutions within the public secondary and postsecondary education systems maintain clear and consistent policies of
non-discrimination and equal opportunities. Professional staff advising underserved and special populations, disability
support services coordinators, and multicultural student services staff provide guidance, support, and resources to career
and technical education instructors and students to prevent discrimination.

SECONDARY

OSPI reviews multiple data points to review and recommend targeting plans and program reviews to ensure school
districts/STECs are providing equal access to CTE programs. This work is accomplished through the Program Review &
Support process. Additionally, as sub- recipients apply for Perkins funds, they are assuring the district/STEC’s adherence
to the state and federal guidelines, including non-discrimination requirements.

The MOA targeting plan and process is developed in consultation with the OSPI Civil Rights department. The Program
Review & Support process includes districts/STECs providing class and course level CTE enrollment reports that identify
gender, race, and special population status to ensure proportional enrollment reflective of the school district population.
Additionally, the district/STEC must provide evidence of support offered to CTE students, which may include examples of
tutorial services, language assistance, 504 plans, or achievement evaluations for students. The school district/STEC must
also provide evidence as to how they are addressing barriers to enrollment in CTE courses for special populations.

Local districts/STECs must develop their Perkins plan with a focus on improving access and opportunity for special
population students. Within local planning documents, applicants must describe the efforts that they will make to ensure
members of special populations will not be discriminated against on the basis of their status as members of the special
populations.

POSTSECONDARY

SBCTC complies with the Department of Education’s Office of Civil Rights’ (OCR) Method of Administration (MOA)
program designed to verify compliance with Guidelines for Eliminating Discrimination and Denial of Services on the Basis
of Race, Color, National Origin, Sex, and Handicap in Vocational Education Programs (34 C.F.R. Part 100, Appendix B).
The program, which requires each state agency responsible for administration of CTE programs to conduct compliance
reviews of subrecipients. The purpose of these reviews on-site review is to determine the college’s compliance with the
guidelines, federal laws, and regulations. SBCTC selects colleges for review based on the State of Washington’s Method
of Administration Plan, submitted to OCR in June 2020 and approved in December 2020.

This plan requires desk reviews of 7 to 9 colleges and physical accessibility reviews of 2 to 3 colleges annually. The
targeting plan also uses other optional rating criteria for selection of colleges to be reviewed. These additional criteria
include the length of time since a college was last reviewed and disparities between total completion rates and CTE
completion rates on the basis of race, sex, and disabilities. More in-depth reviews are performed if significant risk and/or
noncompliance is found in any area during the course of the desk reviews.

Following the completion of each review, the college receives a letter of finding (LOF) summarizing the results of the review
and a voluntary compliance plan (VCP) to allow the college to begin corrections on the reviews findings. In the VCP, the
college must provide a planned corrective action for each deficiency, the name of person responsible for ensuring the
correction is completed, and a date by which the finding will be resolved. The SBCTC MOA coordinator for the compliance
review continues to monitor the college and verifies each correction has been made. Once all noted findings have been
resolved, the college is notified the review is complete. In addition, to findings, reports also include recommendations
designed to notify leadership of areas of risks, demographic information that may indicate barriers to students, and ways in
which the college may better serve, welcome and retain students.

In addition, to regular reviews, SBCTC submits a required biannual report to OCR containing a summary of all work
performed in the prior two years, along with copies of all open reviews. The MOA coordinator also provides technical
assistance and training to colleges to ensure compliance with all applicable civil rights guidelines.

SBCTC requires colleges to address their practices for ensuring equitable access and student support services in their
CLNA and local application. Representatives of special populations and the offices and agencies that support them must
be consulted in the development of the CLNA, and when deficiencies are noted through the process, the colleges are



expected to address these in their application and drive funding towards remedying them. Feedback is provided to
colleges that do not adequately address equity-related findings and/or cannot articulate a deliberate strategy for ensuring
access and supporting underrepresented students. Applications will not be approved until colleges have improved their
responses, and technical assistance is provided to those who have challenges accomplishing this.

Each college is monitored at least once every three years, and access and equity are critical components of the site visits.
In addition to remarking on disaggregated student performance and application and report responses, SBCTC staff often
review recruitment materials, websites, non- discrimination statements, program policies and practices, professional
development initiatives, staff/faculty demographics, Advisory Committee composition, and other elements to generate a
comprehensive picture of the college’s efforts to recruit and support students from special populations. When deficiencies
are noted, they are included in monitoring summaries, often requiring the college to take immediate corrective action or
provide an improvement plan. These monitoring summaries typically include referrals to other colleges or college personnel
that have received commendations or developed/adopted best practices.

(C)(v) How the eligible agency will coordinate with the State board to support the local development of career pathways
and articulate processes by which career pathways will be developed by local workforce development boards, as
appropriate;

A career pathway approach connects levels of education, training, advising, support services, and credentials for specific
occupations in a way that optimizes continuous progress toward the education, employment, and career goals of
individuals of all ages, abilities, and needs. Career pathways engage businesses to help meet their workforce needs.

Through a career pathway approach, students are able to choose among a full range of education and work-based learning
opportunities that allows them to earn marketable credentials. Career pathway plans are developed with guidance and key
workforce information, such as labor market trends, wages, and connected training and education. The plans are ‘living
documents’ that are subject to change as students learn more about career and education options and discover new areas
of interest and opportunity.

The CLNA process also represents a key opportunity to increase alignment between the state’s CTE system and local
workforce development councils (LWDCs). These LWDCs serve as critical local resources for labor market information for
schools and colleges completing the CLNA.

(C)(vi) How the eligible agency will support effective and meaningful collaboration between secondary schools,
postsecondary institutions, and employers to provide students with experience in, and understanding of, all aspects of
an industry, which may include work- based learning such as internships, mentorships, simulated work environments,
and other hands-on or inquiry-based learning activities;

The state Perkins V administrator and oversight body, the Workforce Board, coordinates statewide CTE conversations
and initiatives across all relevant stakeholders. CTE programs at the secondary and postsecondary level require the
establishment and oversight of industry- specific CTE program advisory committees. Comprised of representatives from
school/college administration, instruction, business/industry, labor, and other sectors, advisory committees ensure that CTE
courses are taught to industry standards and ensure that there are meaningful opportunities for students to participate in the
full continuum of work-based learning experiences. Business and industry advisory committee members often volunteer
their time, expertise, and workplaces to provide site tours, demonstrations, simulated work experiences, job shadows, and
internship or clinical placements. They also ensure that classrooms are modeled on a typical workplace to the greatest
extent possible, so students gain experience both in the use of industry-standard equipment and materials and in meeting
workplace expectations. This contextualization extends to related instruction components (human relations, computation,
and communication) so such concepts support and complement workplace skill development.

In 2018, the Washington State Legislature passed the Work-Integrated Learning Initiative [Engrossed Second Substitute
House Bill (E2SHB) 1600], which created the Work-Integrated Learning Advisory Committee. The purpose of the
committee is to advise the Legislature and the education and workforce sectors on creating opportunities for students to:
“Explore and understand a wide range of career-related opportunities through applied learning; engage with industry
mentors; and plan for career and college success” [E2SHB 1600, Sec. 3 (1)].

Membership on this committee includes representation from the Workforce Board, OSPI, and educator/faculty
representation from secondary and postsecondary CTE. The committee completed its work and published a final report to
the legislature and the committee was extended to continue their work in 2023.

Governor Jay Inslee launched Career Connect Washington (CCW) in 2017 to help young people gain valuable, real-life
work experience while they study. This ensures students receive not only high-quality classroom instruction, but hands-on
work experience that helps them start a career with employers looking to hire. Career Connect Washington brings together
higher education, business and industry leaders, government and state agencies, labor leaders, community leaders and
nonprofits, and regional leaders to find ways to better link education and work. The Legislature provided funding for Career



Connect Washington during the 2019 legislative session.

Part of the Career Connect Washington initiative, Career Launch programs provide students with real- life work experience
related to their classroom studies. Students graduate with skills to be competitive in the job market and with a valuable
credential beyond a high school diploma. Its goal: to have 60 percent of young adults beginning in the class of 2030
participate in a career launch program.

Career Launch programs can include:

- Registered apprenticeships (automatic Career Launch endorsement).

- A post-secondary institution participating in the Washington College Grant, College Bound Scholarship or Passport
programs with a paid work-based learning component as a credentials requirement.

- A secondary career and technical education program that meet credential requirements and include a work-based
component.

(C)(vii) How the eligible agency will improve outcomes and reduce performance gaps for CTE concentrators, including
those who are members of special populations.

The state will analyze performance data for all disaggregated subpopulations to identify any gaps in performance
outcomes. The state will work with the secondary and postsecondary administrators to determine how local districts and
colleges can be assisted to improve outcomes for student sub- groups and special populations where there are gaps in
performance outcomes. These gap findings will be reviewed by the Workforce Board on an annual basis to determine if
action is needed to improve performance outcomes. Subrecipients will utilize the results of their CLNA, which will include
performance gap review to determine strategic investment of Perkins allocations.

Accordingly, OSPI and SBCTC commit to the following strategies:

- On an annual basis, OSPI and SBCTC will monitor school district and STEC/college performance data related to special
populations to identify performance gaps, verify that the schools are acknowledging and responding to them, and provide
technical assistance to recipients when applicable.

- Where performance gaps persist without noticeable improvement over a period of three years, school districts/STECs
and colleges may be required to allocate a percentage of their Perkins award to programs, services, and/or initiatives
designed to address discrepancies in participation or performance.

- Each subrecipient will utilize available data to identify school districts and STECs/colleges whose special populations are
exceeding performance targets to evaluate and communicate to other schools what strategies and practices are effectively
in narrowing or eliminating performance gaps.

- The state will strategically invest Perkins funds to develop and implement programs to address performance gaps among
special populations.

In addition, both agencies will support and/or provide professional development opportunities to explore options for serving
special populations that will improve outcomes

d. Describe how the eligible agency, if it opts to do so, will include the opportunity for secondary school students
to participate in dual or concurrent enrollment programs, early college high school, or competency-based
education. (Section 122(d)(4)(D) of Perkins V)

The Washington School Improvement Framework, a product of the state’s Every Student Succeeds Act (ESSA)
implementation process includes dual credit participation as a reported element of school quality or student success
indicator. Dual credit access through CTE is a critical component to overall access, and a critical opportunity for students in
a CTE program of study. OSPI and SBCTC look to continue to broaden access to the state’s dual credit menu for all
students. These opportunities will include course and exam-based opportunities such as Advanced Placement, Cambridge
International, and International Baccalaureate Programs.

Running Start provides 11th and 12th graders the opportunity to take college courses on college campuses, as well as
College in the High School, which provides 10th, 11th, and 12th graders the opportunity to take college level courses at
high school campuses.

While OSPI and SBCTC will continue to provide additional opportunities to access many types of dual credit programs
where appropriate, the most common dual credit program aligned with CTE courses continues to be CTE Dual Credit
(formerly Tech-Prep). RCW 28B.50.531 describes the legislature’s intent to recognize and support the work of community
and technical colleges, high schools, and skill centers in creating articulations and dual credit agreements for CTE



programs of study that include dual-credit opportunities.

In June 2023, the Washington legislature funded a CTE Dual Credit proviso (ESSB 5187), assigning the state board to
administer a pilot program to increase career and technical education dual credit participation and credential attainment in
professional technical programs. The state board, in collaboration with the office of the superintendent of public instruction,
are committed to eliminating articulation agreements that only provide elective college credit for successful completion of
CTE courses. It is critical for CTE dual credit articulation agreements to be aligned with required credits for the
professional/technical programs offered through the state’s community and technical colleges. Including dual credit as a
program quality indicator for secondary programs will encourage increased access for students as well.

Additional policy structures are in place to support opportunities for dual credit, such as RCW 28a.700.070, which states
that OSPI shall provide professional development, technical assistance, and guidance for school districts to develop CTE
course equivalencies that also qualify as advanced placement courses.

The State Board of Education (SBE) provides guidance to school districts/STECs related to competency- based
education and competency-based credit. OSPI will continue to partner with the SBE to investigate policy, guidance, and
resources related to competency-based education, newly referred to as mastery-based education in state legislation.
Students are able to earn competency- based credit by demonstrating proficiency of knowledge acquired outside of the
classroom setting. School districts/STECs are allowed to assess students in CTE program areas, and confer the
appropriate school credit based upon a student’s demonstrated abilities. The SBE mastery-based learning work group
may deliver recommendations that will further increase access to mastery- based experiences for secondary students.

OSPI will continue to ensure communications and technical assistance provided to local education agencies include
opportunities to increase student participation in dual credit and competency-based education, when appropriate. While
policy around opportunities for dual credit, concurrent enrollment, early college high school, and competency-based
education largely remains a local decision, OSPI will partner with SBCTC to create best practices guidance where
appropriate.

e. Describe how the eligible agency will involve parents, academic and career and technical education teachers,
administrators, faculty, career guidance and academic counselors, local business (including small businesses),
labor organizations, and representatives of Indian Tribes and Tribal organizations, as appropriate, in the
planning, development, implementation, and evaluation of its career and technical education programs.
(Section 122(d)(12) of Perkins V)

SECONDARY

School districts/STECs have identified new partnerships in light of the requirements of the CLNA. Prior state law required
that advisory committees be made up of representatives of business, industry, and the local community. Additionally,
representatives of labor and agriculture were specifically called out in state statute. While many school districts/STECs
included CTE educators in the work of the advisory committee, many school districts/STECs have partnered to complete
CLNA requirements. To eliminate duplication in requirements, many districts are expanding their advisory committees to
include required stakeholders as described above.

POSTSECONDARY

Implementation of Perkins V has focused the colleges on their partnerships with a diverse range of stakeholders that are
reflective of the communities they serve. The new Comprehensive Local Needs Assessment requires the colleges to seek
meaningful input from stakeholders to help inform the colleges’ workforce education policies, practices, and program
development. SBCTC has developed guidance to help the college ensure their stakeholders are well informed and
prepared to provide thoughtful, reliable, and constructive feedback as part of a continuous improvement process.

Each college’s workforce education program is required to have an advisory committee made up of members representing
employers, employees, labor and, as appropriate, apprenticeship programs within the field for which the program prepares
individuals. A more detailed description of professional/technical advisory committees can be found in section 122(d)(4)(B)
(i). Colleges are also soliciting input from their Worker Retraining and Worker Retraining Financial Aid advisory
committees. Representatives on these committees not only include business and labor representatives, but members
representing workforce development councils, economic development councils, and agencies working with dislocated
workers. The colleges are reaching out to members of special populations, advocates for individuals facing barriers to
employment, tribal leaders in their communities, and students enrolled in CTE programs through in-person meetings,
community forums, virtual meetings, and survey instruments.

f. Include a copy of the local application template that the eligible agency will require eligible recipients to submit
pursuant to section 134(b) of Perkins V. See Text Box 4 for the statutory requirements for local applications
under section 134(b) of Perkins V.



See Form 1 Secondary Local Application Template

See Form 2 Postsecondary Local Application without CLNA

 

g. Include a copy of the comprehensive local needs assessment template and/or guidelines that the eligible
agency will require of eligible recipients to meet the requirements of section 134(c) of Perkins V. See Text Box 5
for the requirements for the comprehensive local needs assessment under section 134(c) of Perkins V.

See Form 3 Secondary CLNA

See Form 4 Postsecondary Local Application Template with CLNA

h. Provide the eligible agency’s definition for “size, scope, and quality” that will be used to make funds available
to eligible recipients pursuant to section 135(b) of Perkins V.

Washington state defines size, scope, and quality in the following way:

Size: Eligible recipients must demonstrate that enrollment in their programs sufficiently supports and justifies the operating
costs associated with them. In addition, colleges, school districts, STECs, and skill centers applying for funds must
demonstrate that:

An adequate number of qualified/certified instructors and support staff are associated with the programs to provide
relevant instruction, quality student support, and appropriate course sequencing; and

The funding and resources available to the programs sufficiently supports their technology, equipment, facilities, and
personnel needs and resources associated with outreach, recruitment, and program quality.

For secondary applicants only:

School districts/STECs that meet the criteria for size must only use federal Perkins funds to support CTE programs that
offer a progressive sequence of courses, with at least two course options within the same program area.

Scope:

For postsecondary applicants:

Eligible recipients must offer a combination of SBCTC-approved, credit-bearing credentials, certificates, and degrees.
Components of the approval process includes a demonstration of industry need and program sustainability, course and
curriculum review, development of learning objectives, and an explanation of methods of delivery and administration, the
details of which are available here.

For secondary applicants:

Eligible applicants must offer courses and programs that align with the CTE program standards, and are approved by
OSPI. Requirements of the course and program approval system are available here. These components include approved
course frameworks with integration of academic, industry, and leadership standards, extended learning, and work-based
learning within all CTE courses. To maintain approval, state CTE programs must annually conduct program evaluations, to
update the four-year plan each year. Evaluations must be completed by the advisory committee (as described in
RCW.28A.150.500), and four-year plans must be approved by the local school board.

For all applicants:

Eligible recipients are expected to include the following elements in their program planning and implementation efforts:

Identify and communicate pathways to future education or employment;

Provide CTE-specific career and educational guidance and counseling;

Include multiple entry and exit points;

Incorporate rigorous, relevant, and contextualized academic content;

Work in partnership to establish and communicate programs of study and dual-credit articulations to engage, recruit, and
expand access to secondary students; providing them with increasingly specialized instruction leading to the attainment of
postsecondary credentials of workplace value; and



Provide exposure to all aspects of industry and employers through work-based learning and/or training in environments that
replicate the workplace by featuring industry- standard equipment or simulated exercises.

Quality: Eligible recipients are expected to include the following elements in their program implementation and review:

Meet or make meaningful progress towards achieving the performance targets set for the postsecondary or secondary
indicators required of Perkins V;

Evaluate the degree to which underrepresented students – including special populations and those in non-traditional fields
– are provided with equitable access and opportunities and develop strategies for decreasing barriers and addressing
achievement gaps in order to enroll and graduate a diverse cross-section of students representative of the communities in
which they live;

Implement a comprehensive and reliable method of reviewing their programs and assessing their efficacy in preparing
students for employment and alignment with the needs of industry;

Engage a diverse range of stakeholders in developing, evaluating, and improving their programs with an emphasis on
labor market data and state or regional workforce priorities;

Ensure that all programs have active, well-functioning, and representative advisory committees consistent with the
requirements of Perkins V and state law;

Demonstrate all CTE educators possess appropriate credentials and provide adequate support for faculty and staff
professional development and return-to-industry opportunities to ensure that instruction and student services are current,
relevant, equitable, and comprehensive;

Maintain in up-to-date and industry-standard equipment, technology, learning materials, and methods of delivery;

Programs offered consider labor market data and must align with in-demand occupations, as defined in the Perkins V plan;
and

For secondary applicants:

Programs must be comprised of a sequenced progression of multiple courses that are technically intensive and rigorous
and lead to credentials of value for employment, state or nationally approved apprenticeship programs or postsecondary
education/ advanced training in a related field;

Programs must offer access to high quality extended learning opportunities associated with each CTE course offered,
under the direction of a certified CTE instructor. Extended learning is demonstrated at the highest level through state-
approved Career and Technical Student Organizations; and

Secondary CTE educators should possess an initial or continuing CTE certificate, including the V-code alignment with CIP
code, and should be supported in pursuing professional development that allows for renewal of certificates. Educators
placed on conditional certificates should be supported to transition to initial or continuing certification.

3. Meeting the Needs of Special Populations

a. Describe the eligible agency’s program strategies for special populations, including a description of how
individuals who are members of special populations—

i. will be provided with equal access to activities assisted under this Act;

ii. will not be discriminated against on the basis of status as a member of a special population;

iii. will be provided with programs designed to enable individuals who are members of special populations to
meet or exceed State determined levels of performance described in section 113,

iv. will be provided with appropriate accommodations; and

v. will be provided instruction and work-based learning opportunities in integrated settings that support
competitive, integrated employment. (Section 122(d)(9) of Perkins V)

Describe the eligible agency’s program strategies for special populations, including a description of how individuals who
are members of special populations—will be provided with equal access to activities assisted under this Act;

Equity, access, and inclusion are at the heart of Washington’s Perkins V Mission, Vision, and Values. These will be the
foundation upon which we further develop strategies and identify promising practices that ensure all students have equal
access and program opportunities that will help them succeed in CTE and beyond.



Our state’s Comprehensive Local Needs Assessment includes disaggregated data reviews of enrollment and outcomes
as well as a full section on equity and access. This tool will help identify gaps in performance and outcomes, and will incent
school districts/STECs and colleges to develop strategies and implement solutions that address the gaps and improve
outcomes for all students.

Individuals who are members of special populations are guaranteed equal access to activities under Perkins V through
compliance reviews conducted by staff whose role and responsibilities include oversight of Methods of Administration
(MOA) for civil rights compliance in career and technical education. MOA administrators are engaged in onsite visits
and/or desk audits, and providing technical assistance on civil rights compliance to community and technical colleges and
school districts/STECs.

In addition, OSPI and BEdA have partnered to create a seamless pathway for out-of-school youth and adults lacking a high
school diploma or its equivalent. The Open Doors re- engagement program administered through OSPI and the
competency-based High School+ programs implemented across the community and technical college system provide
students with a seamless pathway to high school completion. As students age out of Open Doors all credits and
competencies earned count towards a high school diploma in the HS+ competency- based diploma program in
Washington’s community and technical colleges.

The set aside for recruitment of special populations will be used for a CTE focused marketing campaign. The campaign
will be designed to incent more special population participation in programs.

SECONDARY

OSPI ensures equal access to Perkins funded activities for all students, including members of special populations, through
multiple monitoring activities. Compliance to federal and state laws is monitored through the Program Review & Support
and Methods of Administration (MOA) processes. School districts, STECs, and skill centers provide evidence of access
and support for all students, including members of special populations. MOA and Program Review administrators are
engaged in desk audits, and providing technical assistance on civil rights and program requirement compliance to school
districts/STECs. Equal access is additionally monitored and supported by the OSPI Civil Rights Department. Secondary
Perkins applicants must complete an Agency Application Assurances for school districts/STECs, which includes alignment
to all applicable state and federal laws. Perkins Reserve Fund Projects have prioritized service expansion to members of
special populations to support closing opportunity and performance gaps.

POSTSECONDARY

As articulated in Washington’s Perkins V Mission, Vision, and Values Statement, SBCTC “prioritize[s] equity and access
for individuals served by Perkins [by]…Leveraging and aligning federal and state policies and funding to improve student
outcomes.” To that end, the postsecondary Perkins Plan funding formula incentivizes enrollment of students from special
populations and benefits recipients that prioritize student support through the braiding of multiple funding sources. These
include Pell/BIA, Opportunity Grant, Worker Retraining, Washington College Grant, WorkFirst, and BFET. Colleges
demonstrating the greatest level of student need by effectively administering these programs receive greater proportions of
Perkins Plan funding.

With respect to supporting equal access, the Opportunity Grant administered by SBCTC is noteworthy. Offered to low-
income students (those with incomes at or below 200% of the federal poverty level), the state’s Opportunity Grant
specifically supports individuals in high- wage, high-demand programs. Of students receiving Opportunity Grants, over 90%
are typically enrolled in CTE programs and approximately 50% are students of color. Grant proposals require that colleges
address skill gap shortages in a targeted industry, identify educational pathways linked to viable careers, demonstrate that
completers will have job opportunities, and provide evidence of community partnerships. SBCTC approves only
Opportunity Grant pathways that lead to minimum starting wages of $15/hour in King Country and $13/hour elsewhere in the
state. In addition to providing funding for tuition, fees, and books, Opportunity Grant recipients are eligible for individualized
tutoring, career advising, college success classes, emergency childcare, transportation, and an industry mentor through the
Workforce Training and Education Coordinating Board’s Opportunity Partnership Program.

Washington’s commitment to Guided Pathways is also intrinsically tied to inclusion and equitable access to education.
SBCTC’s Guided Pathways initiative is focused on helping more of our students — especially low-income, first-generation
students and students of color — earn credentials to prepare them for entry into higher-paying, high-demand fields with
value in the labor market. A research-based approach to advising and instruction, Guided Pathways simplifies choices for
students by grouping courses together to form clear pathways through college and into careers.

Likewise, I-BEST is a nationally recognized model for engaging and supporting underserved and special populations, such
as adult and out-of-school learners and English language learners. I- BEST utilizes a contextualized team-teaching
approach to deliver basic English, reading, and math content and job- and college-readiness skills simultaneously.
Reaching almost 6,000 students across the state (46% of whom are students of color) through 146 programs, Integrated



Basic Education and Skills Training (I-BEST) is particularly well-suited to ESL, ABE, and GED students, teen parents, and
returning adults and provide a dedicated pathway to Professional-Technical careers. Each I-BEST program is evaluated
through a robust approval process that ensures a local and economic need is met in each in demand industry. The
Workforce Development department also ensures living wages will be earned upon completion. The Basic Education for
Adults department reviews curriculum in order to stay in alignment with industry standards and academic rigor. Examples of
I-BEST programs include: Heating, Ventilation, Air Conditioning and Refrigeration, Allied Health Clinical Lab Assistant,
Computer Network Technology, Viticulture, Composite Structures, Medical Reception, Facilities Maintenance Engineer,
and Nurse Assistant.

Describe the eligible agency’s program strategies for special populations, including a description of how individuals who
are members of special populations—will not be discriminated against on the basis of status as a member of a special
population;

By vigorously implementing Methods of Administration (MOA), all Washington students, regardless of race, color, national
origin, sex, or disability, have equal access to high-quality career and technical education programs. The state agencies’
responsibilities under the MOA program are included in the Guidelines for Eliminating Discrimination and Denial of
Services on the Basis of Race, Color, National Origin, Sex, and Handicap in Vocational Education Programs (Appendix B
of the Title VI regulation and the Section 504 regulation, and Appendix A of the Title IX regulation). These responsibilities
include: conducting targeted compliance reviews of selected secondary and postsecondary schools that provide career
and technical education; securing corrective action when civil rights violations are found; and reporting civil rights activities
and findings to OCR.

 

SECONDARY

Under Washington Administrative Code (WAC) 392-190-060, all school districts must designate at least one employee to
be responsible for monitoring and coordinating the district’s compliance with state nondiscrimination laws (chapters
28A.640 and 28A.642 RCW, and chapter 392-190 WAC). Federal nondiscrimination laws require each school district to
designate an employee to coordinate compliance with Section 504 (34 C.F.R. §104.7), Title IX (34 C.F.R. §106.8), and
Title II of the ADA (28 C.F.R. §35.107). The coordinator for state nondiscrimination laws may also serve as the Title IX
and/or Section 504/ADA coordinator. Front office staff at all school buildings and the district office must be aware of the
name and contact information of the compliance coordinator(s) so that they may inform students, parents, and others as
needed. The compliance coordinators’ contact information must also be published with the school district’s
nondiscrimination statement.

Each school district must submit an Equity Assurance Report on an annual basis. In this report, each school district
evaluates its compliance with specific requirements under chapter 392-190 WAC. OSPI also regularly monitors and
enforces school districts’/STECs’ compliance with state and federal nondiscrimination requirements through program
monitoring, discrimination complaint investigations, and agency-initiated compliance reviews.

POSTSECONDARY

At the foundation of SBCTC is a focus on diversity, equity, and inclusion. The vision statement, “Leading with racial equity
by working to dismantle racist policies and practices throughout our community and technical college system, and ensuring
our students of color and other minoritized students reap the benefits that come with higher education: higher incomes,
better health, and greater social and economic mobility that passes from generation-to-generation” serves as a framework
for how we prioritize funding. One of the goals in the strategic plan is to “increase access and retention among populations
who can benefit the most from college access. This includes young adults, working adults, low-income people, people of
color, immigrants and single parents.” Additionally, the implementation of Guided Pathways, through our community and
technical colleges, creates more inclusive campuses by focusing on increasing the diversification of students that access
and earn credentials. These efforts are supported by legislative investments in our college system’s equity efforts with the
passage of SB5227 requiring DEI training and assessments at institutions of higher education and SB5194 providing for
equity and access in the community and technical colleges.

The commitment to fulfill the mission is evident with a section dedicated to improving equity and access in the Perkins
Grant application and CLNA. Colleges requesting Perkins funds are required to provide information in relation to recruiting
special populations in the application and CLNA including current projects, services, or initiatives, gaps and deficiencies,
action plan and priorities, and evaluation of efficacy of strategies in recruiting. Prior to awarding funds, SBCTC reviews
each college’s past and current efforts and initiatives, assessment of their success at recruiting and retaining special
populations, as well as their plan to narrow any gaps for special populations by analyzing their performance indicator data.
Additionally, SBCTC provides technical assistance, specific to this area, during monitoring visits.

SBCTC has also adopted and disseminated strategies and research on equitable hiring practices through the agency’s



Diversity, Equity, and Inclusion (DEI) Committee and Workforce Education Council (WEC) in an effort to curtail
discrimination by diversifying college faculty and staff. The tool was developed by the Diversity and Equity in Hiring and
Professional Development (DEHPD) work group, which was formed in 2014 in order to address the low numbers of faculty,
administrators, and staff of color and other underrepresented, marginalized groups throughout the CTC system.

Describe the eligible agency’s program strategies for special populations, including a description of how individuals who
are members of special populations—will be provided with programs designed to enable individuals who are members
of special populations to meet or exceed State determined levels of performance described in section 113, and prepare
special populations for further learning and for high-skill, high-wage, or in- demand industry sectors or occupations;

SECONDARY:

LEAs will work to eliminate barriers by:

- Reducing the amount of course fees to ensure that all students have equal access to CTE Programs;

- Offering the Graduation, Reality and Dual Roles (GRADS) Program, which helps teen parents continue their education by
providing child care and support;

- Ensuring Career Guidance Centers are open to all populations and offer events that underserved populations may have a
difficult time attending otherwise;

- Offering course equivalencies, which allow students to earn graduation credit for a course that may better align with their
individual needs and pathways;

- Offering CTE Dual Credit, which allows students to earn high school credit while earning college credit at the same time.
CTE Dual Credit helps those students who may not have any other route to earn college credits;

- Annually reviewing enrollment data for courses and programs, including CTE, disaggregated by race, sex, English-learner
status, and disability, to identify and address any substantial enrollment disproportionalities and ensure they are not the
result of discrimination.

POSTSECONDARY

As part of their Guided Pathways efforts in fields such as Business, Healthcare, Education, Social Behavior Science &
Public Service, STEM, and Computer & Information Technology, colleges provide student success classes, intensive
advising, support services, and early intervention to keep students on-track. Data, apps, and electronic tools help students,
faculty, and advisors monitor progress, while technology integration, on-line course offerings, and modularized curricula
provided increased access for career advancement and learning opportunities through short-term specialized training.
Counseling and advising services for special populations are supported as well as integration of Adult Basic Education
(ABE) and English as a Second Language (ESL) into CTE course offerings through the model for Integrated Basic
Education and Skills Training (I-BEST). Supplemental instruction as well as applied math and writing courses support
student success and completion. Funding is also expended for tutoring and interpretative services for student with
disabilities.

Like Guided Pathways, I-BEST provides an accelerated and supportive college experience for special populations, and
when coupled with High School Plus (HS+), has the potential to significantly impact the state’s goal of having 70% of 25- to
44-year-olds attain a postsecondary credential. Challenging the traditional notion that students must move through a set
sequence of basic education courses before they can start working on certificates and degrees, I- BEST places adult
education students directly into college credit-bearing career pathways that lead to high demand, living wage jobs. The
combined teaching method at the heart of I-BEST allows students to work on college-level studies much more quickly than
in traditional models, and the required navigational services connects students to resources and guides them to
completion. Co-enrollment in our High School Plus (HS+) and I-BEST programs enables students to work on a secondary
and postsecondary credential at the same time. HS+ is a competency-based high school completion program that results
in a Washington state high school diploma. It awards credit for prior learning, military, training, and work experience.
Because it is competency-based, students can complete coursework through I-BEST and have that same coursework
count toward the completion of a high school diploma through HS+, saving the student both time and money and
accelerating Washington state toward its completion goals.

Other statewide programs related to special populations’ preparation for high-skill, high-wage, and/or in-demand industry
sectors include:

Worker Retraining: The Worker Retraining program can help pay for training expenses at Washington state's community
and technical colleges and selected licensed private schools for those who have lost their jobs due to economic changes
and for those receiving Unemployment Insurance (UI) benefits. Community and technical colleges also receive Worker



Retraining funding to improve programs that prepare people for work. Based on input from local employers, government,
and community, these funds are used to update equipment, revise curriculum, develop work experience opportunities and
hire staff to advise Worker Retraining students and coordinate Worker Retraining program.

WorkFirst: WorkFirst is Washington state's welfare reform program that helps people in low-income families find jobs,
keep their jobs, find better jobs and become self- sufficient. WorkFirst helps participants gain skills necessary for better
jobs, higher wages and further advancement. As this goal is achieved, savings from reduced caseloads have been
reinvested in targeted supports to help participants be more employable and move up the wage ladder.

BFET: The Basic Food, Employment and Training program (BFET), Washington’s SNAP E&T, provides access and
services to basic food assistance recipients in Washington state. Services include job search and job search training,
education and skills training, and support services to Basic Food recipients not participating in the state’s Temporary
Assistance for Needy Families (TANF) program.

Achieving the Dream: Adopted by 21 colleges, Achieving the Dream is a national initiative to help more community
college students — particularly low-income students and students of color — succeed. The initiative works on multiple
fronts — including efforts on campuses and in research, public engagement and public policy — and emphasizes the use
of data to drive change. Strategies identified to help more students continue their studies and earn certificates and
degrees include: Helping students better prepare for college-level work by focusing on precollege
(remedial/developmental) education; engaging students in the classroom through new instructional techniques that include
team learning and combined subjects to make learning more relevant to students’ lives; and using student success courses
to teach skills such as time management and effective study skills.

Describe the eligible agency’s program strategies for special populations, including a description of how individuals who
are members of special populations—will be provided with appropriate accommodations;

SECONDARY

A school district/STEC cannot categorically deny admission to a student because the student needs English Language
(EL) services or special education or related aids or services. A school district/STEC must provide all students an equal
opportunity to meet any appropriate minimum eligibility criteria for admission. During the Program Review process, school
districts/STECs must provide evidence of services provided to school districts/STECs, including CTE educator
involvement in the Individualized Education Program (IEP) and 504 processes as well as demonstrate how they are
providing language access for EL qualified students. In addition, districts/STECs may demonstrate the professional
development teachers have received regarding differentiating instruction specific to language acquisition and development
for EL students and other students who may need such supports.

Washington state tracks the involvement of students with an IEP in CTE courses and pathways, and has prioritized
Professional Development (PD) and Technical Assistance (TA) in meaningful inclusion. This PD/TA is supported by the
Center for Change in Transition Services (CCTS) at Seattle University, who is providing support to school IEP teams
around consideration of services, accommodations, and transition plans to increase access to CTE pathways for students
who have expressed an interest.

POSTSECONDARY

In addition to critical state-wide initiatives, colleges leverage Perkins funding along with other state and federal sources to
provide a variety of services and programs to members of special populations. Means by which colleges utilize Perkins
funding to support special populations include disability support personnel and adaptive technologies, early alert teams,
policy and content translation, bi-lingual course content delivery, multicultural student services, veteran transition and re-
entry specialists/navigators, affinity groups and student clubs, outreach to community-based organizations, etc. In addition,
many colleges have adopted and provide training on principles associated with Universal Design for Learning (UDL),
Transparency in Learning and Teaching (TILT), Open Educational Resources (OER), directed self-placement, Achieving
the Dream, and Safe Zone. Among the many community-based and social services organizations with which the colleges
partner to provide additional support and resources are the Urban League, Treehouse, YMCA, Blue Mountain Action
Council, Year-Up, Gear-Up, RISE, the Hispanic and Native American Chambers of Commerce, Latinos Unidos Northwest
Association (LUNA), All Within My Hands Foundation, the NAACP, and the Achieving the Dream Network.

SBCTC also provides support for accommodations, adaptive technologies, OER, UDL, distance learning, and the like
through the Educational Technology and Open Education department, which is committed to building a system of shared
resources and practices using system-wide tools, shared courses and programs, and open courses. Guided by the
Strategic Technology

Plan, its mandate is to "mobilize technology to increase student success…and create a culture of resource sharing with the
goal of making cost-effective, innovative lifelong education available to every student in the state, anytime, anywhere.”



Finally, SBCTC’s policy manual reads:

Community and technical colleges shall provide students with disabilities the appropriate core service(s) to ensure
equal access to higher education. Reasonable accommodation for students with disabilities shall be provided for all
aspects of college life, including nonacademic programs and services (see RCW 28B.10.910 through RCW
28B.10.918). The State Board supports the colleges to provide services and reasonable accommodations to students
with disabilities through an earmarked allocation.

Washington State community and technical colleges shall provide appropriate, effective, and integrated access to
technology for students, employees, and external community members. This policy applies to the procurement,
development, and implementation of instructional, administrative, or communications technologies and content.
Further, the policy applies to both current and emerging technologies, including both hardware and software, in use or
being evaluated for purchase or adoption throughout the community and technical college system. The policy
encompasses, but is not limited to, college websites, learning management tools, student information systems, training
materials, instructional materials, and assessment tools.

 

Describe the eligible agency’s program strategies for special populations, including a description of how individuals who
are members of special populations—will be provided instruction and work- based learning opportunities in integrated
settings that support competitive, integrated employment.

The Workforce Training and Education Coordinating Board as well as both OSPI and SBCTC are represented on the
legislatively-directed, cross-agency state work group supporting the Governor’s Career Connect Washington initiative. A
movement that combines the efforts of all state agencies and external partners (including employer, community, labor,
regional networks, and intermediaries), Career Connect Washington seeks to expand career-connected learning
opportunities across all sectors. Including registered apprenticeships and other career- connected learning opportunities,
this initiative provides opportunities for all Washingtonians to gain invaluable work experience and skills with an emphasis
on providing equitable access to historically underserved individuals and members of special populations.

SECONDARY

Washington State Career and Technical Education (CTE) Program Standards define and require Work-Based Learning
as a component of all CTE programs. It is an essential element of the total educational system and provides technical skills,
knowledge, and training necessary to succeed in specific occupations and careers. It prepares students for the world of
work by introducing them to workplace competencies in any career.

Strategies for Worksite Learning may apply to a wide range of students with special needs. Some students may have
multiple disabilities and benefit from a variety of strategies. These need to be determined on an individual basis. Many of
the strategies that are used in a school- based setting can be applied to the Worksite Learning situation as well.

It is important to provide opportunities that will enhance student success in the workplace. Some challenges can be
addressed prior to initial placement while others will need to be addressed as the individuals are working/training at the
worksite. Some of these considerations:

- Allow for additional time and effort to match training requirements with student abilities.

- Provide for more onsite supervision and assistance when initially placing a student on a job site.

- Provide reasonable accommodation and strategy information to each business—this will enhance student success.

- Provide information to the employer about student health conditions, behavioral issues, and physical concerns.

- Provide transportation to and from the worksite or facilitate a community transportation plan that will allow for
independence.

POSTSECONDARY

All colleges partner with business and industry leaders, agencies, companies, and labor organizations to provide work-
based learning opportunities for students. Many colleges have specific personnel dedicated to identifying and promoting
these and offer registered apprenticeships and formal arrangements with employers to provide credit-bearing internships,
practicum, job shadowing, mentoring, and clinical experiences.

To identify and market internship and work-based learning experiences, many colleges offer internship fairs and a
significant number employ Perkins-funded personnel dedicated to coordinating internships.



In 2023, there are just over 145 active apprenticeships (Washington State and Federally Registered) that partner with 18 of
the 34 Community and Technical Colleges. The Washington State Registered Apprenticeship Program provides both on-
the-job training that is employer sponsored and supervised by a journey-level craft or trade professional for minimum 2,000
hours/year, and related supplemental instruction (RSI) provided by training agent for minimum 144 hours/year that develop
highly trained, knowledgeable, and skilled professionals. WA Labor & Industry registers qualified apprenticeship
sponsors/employers who partner with a variety of training agents, including employer-sponsored schools, union-sponsored
schools and Washington state's community and technical colleges (more information at RCW 49.04 and
https://secure.lni.wa.gov/arts-public/#/program-search). Federally Registered Apprenticeships comprise of industry-driven
career pathways where employers can develop and prepare their future workforce, and individuals can obtain paid work
experience, receive progressive wage increases, classroom instruction, and a portable credential. Programs are approved
and validated by the U.S. Department of Labor https://www.dol.gov/agencies/eta/apprenticeship.

4. Preparing Teachers and Faculty

a. Describe how the eligible agency will support the recruitment and preparation of teachers, including special
education teachers, faculty, school principals, administrators, specialized instructional support personnel, and
paraprofessionals to provide career and technical education instruction, leadership, and support, including
professional development that provides the knowledge and skills needed to work with and improve instruction
for special populations. (Section 122(d)(6) of Perkins V)

SECONDARY

OSPI supports the recruitment and preparation of educators, administrators, and support personnel through a variety of
methods. OSPI partners with the Washington Association of Career and Technical Educators (WA-ACTE) organization to
provide statewide professional development opportunities. The WA-ACTE is an umbrella professional organization that
includes; Washington Association of Career and Technical Administrators (WACTA), Washington Association of
Agricultural Educators (WAAE), Washington State Business Education Association (WSBEA), Washington Career
Counseling & Employment Readiness (WA-CCER), Washington

Family and Consumer Sciences Educators (WA-FCSE), Washington Association of Marketing Educators (WAME),
Washington Industrial Technology Education Association (WITEA), Washington Association of Skilled and Technical
Sciences (WASTS), and Health Science Career and Technical Educators (HSCTE).

OSPI supports early career teachers, including CTE teachers both certificated and on conditional certificates, through a
competitive grant program which serves 75 percent of Washington state’s first-year teachers. The Beginning Educator
Support Team (BEST) grant supports districts in training mentor teachers and in the implementation of induction standards.
The program is also collaborating with preparation programs to train mentors for pre-service teachers. Additionally, OSPI
supports professional learning for all educators through Title II, Part A federal Title funds. These funds support CTE
teachers, and all educators with both district/STEC level and state level professional learning opportunities.

As required by the Elementary and Secondary Education Act (ESEA) amended by Every Student Succeeds Act (ESSA),
and our state equity plan under the Ensuring Equitable Access to Excellent Educators Initiative, OSPI’s Title II, Part A
program office (TIIA) monitors certification requirements and teaching assignments for all educators including CTE. OSPI
monitors CTE courses based on Classification of Instructional Programs (CIP) Code reported with state course code and
V-Code matches (CTE specific teaching certificate endorsement(s)) and student grade level. Based on the teaching
assignment, TIIA can provide information and data on CTE’s teacher shortage area and quantify the FTE needed to place
fully qualified teachers for CTE courses in shortage area(s) by state, educational service district, local education agency,
and school district/STEC level. Furthermore, this information could be used to communicate with post- secondary
institutions to target and supply educator workforce candidates to fill specific shortage areas and geographical shortage
areas in CTE. The collaboration with post- secondary institutions to fulfill teacher shortage area(s) is one of strategies
identified to improve teacher shortage issues in Washington and is included in Washington’s State Equity Plan.

OSPI is a sponsor of both the fall and summer WA-ACTE conferences, and provides funds for school district/STEC
employees to attend these and other professional learning opportunities. OSPI will continue to invest strategic professional
learning funding; previous examples include targeted investments such as sponsorship of an annual CTE Boot-Camp, a
professional development opportunity provided by the Southern Regional Educational Board (SREB), which was
specifically intended for educators entering the field from industry – and focused on supporting pedagogy and classroom
management. The investment of funds will be contingent on the providers meeting the definition of professional
development found in Perkins V. OSPI will seek to provide funding to sponsor, or support the attendance of individuals at
high quality development opportunities.

OSPI will continue to partner with preservice and continuing education preparation programs across the state to provide
technical assistance and outreach. OSPI provides workshops, presentations, and webinars as requested at conferences of
the professional organizations that serve educators in our state including the Association of Washington School Principals



(AWSP), Washington State School Directors Association (WSSDA), Washington Association of School Administrators
(WASA), and Washington State Counselors Association (WSCA). In addition, OSPI provides clock hours to many
professional learning events, which supports certificate renewal requirements for CTE Directors and CTE Educators.

The Professional Educator Standards Board (PESB) is improving ability to collect and use data to identify preparation and
educator shortage needs to better target and support educator preparation in those areas. Educator preparation programs
are evaluated based on the percentage of educators prepared in educator workforce shortages, particularly special
education. It is required that 20 percent or more of the certifications each year are in endorsements in shortage areas.
PESB provides feedback to the providers that they should expand the number of endorsements offered in those identified
shortage areas. This feedback loop has led to a statewide increase in the number of providers offering endorsements in
shortage areas; and this process may be applied to help positively impact the shortage for CTE educators.

POSTSECONDARY

The State Board for Community and Technical Colleges will continue to support the recruitment and preparation of CTE
faculty, administrators, and staff. Perkins Leadership funds will be allocated to each of the colleges to support industry-
based professional development. Funding will be available to professional/technical faculty, administrators, staff, and
professional/technical/adult basic education faculty teams to support new skill development directly related to the business
and industry field(s) to which they are assigned. Funding is available to adult basic education faculty or administrators to
jointly participate in professional development activities with professional/technical faculty or administrators to strengthen
content knowledge and develop new skills in the field when an integrated instructional model is in place. The State Board
for Community and Technical Colleges has championed the I-BEST model that uses a team-teaching approach to provide
students with basic education instruction while they also receive instruction in career preparation in the field of their choice.

All professional/technical faculty and administrators must complete an initial three-year or on- going five-year professional
development plan (PDP) to maintain their certification. Individual professional development activities must directly align
with each instructor or administrator’s plan and increase their knowledge of current practices in the field. Professional
development activities may also support participation in recognized industry sponsored training programs that result in
industry certification or offer comprehensive skills training resulting in a better match between employer expectations and
the program content. Washington State Skills Standards for Professional/Technical Instructors is currently being reviewed
and updated to include DEI competencies. These new standards are expected to be introduced and adopted in spring
quarter of 2024. The current Standards for Professional/Technical Instructors and Industry Trainers incorporated in the PDP
process include:

- Manage Learning Environments

- Develop Outcomes, Assessment and Curricula

- Provide Student Instruction

- Develop and Review Programs

- Provide Student Instruction

- Create and Maintain a Professional Environment

The State Board for Community and Technical Colleges will continue to facilitate statewide training and professional
development to enhance the recruitment and retention of CTE faculty, administrators, and staff. For example, in 2019,
Perkins Leadership funds provided an in-depth presentation on Diversity and Equity in Hiring at the college system’s
Workforce Education Council meeting.

Leadership funding was also used to provide an Implicit Bias Institute for workforce faculty, administration, deans, and
leadership from the community and technical colleges and registered apprenticeship programs across the state. The
Institute was designed to develop working tools and processes to identify and reduce unconscious biases that hinder
student and faculty success and to enrich the overall campus climate. The project builds and sustains diversity and inclusion
initiatives by building a cohort of campus experts to identify and strategically reduce bias at all critical decision points
through the examination and implementation of policies and practices within each respective campus and apprenticeship
program.

The Workforce Deans' Academy is also supported with Leadership funding. It is an in-depth, hands-on opportunity for new
and aspiring workforce deans to experience situations and challenges they will face as administrators and practice the
skills they will need before facing them on the job.

Boot Camps are intensive, hands-on courses for professional/technical faculty who have limited or no teaching experience.
Qualified instructors/facilitators will introduce and model essential components of classroom management, adult learning,



and facilitating skills. Emphasis is on practical and real-life applications.

Finally, SBCTC will continue to provide system convenings to more efficiently and cost- effectively deliver Workforce
Education training, technical assistance, and professional development. In the past year, SBCTC and the Workforce
Education Council have collaborated to provide Opportunity Gap Analysis training, bringing together teams from across our
system to engage colleges in deep learning and practical application of new skills.



State Plan, Program Year 2024–2025 
Washington
Narrative Descriptions – Fiscal Responsibility

1. Describe the criteria and process for how the eligible agency will approve eligible recipients for funds under this
Act, including how—

a. each eligible recipient will promote academic achievement;

b. each eligible recipient will promote skill attainment, including skill attainment that leads to a recognized
postsecondary credential; and

c. each eligible recipient will ensure the local needs assessment under section 134 takes into consideration local
economic and education needs, including, where appropriate, in-demand industry sectors and occupations.
(Section 122(d)(5) of Perkins V)

a. Describe the criteria and process for how the eligible agency will approve eligible recipients for funds under this Act,
including how— each eligible recipient will promote academic achievement;

SECONDARY

Funding allocations will be formula-based, as outlined in the Perkins Act. Continuing with the 2023-24 school year the
districts/STECs will continue working on their Comprehensive Local Needs Assessment (CLNA). Districts/STECs will
continue to evaluate all of the performance targets and identify improvement plans for any failed indicators. Results of the
CLNA will inform local investment of Perkins funds.

POSTSECONDARY

Funding allocations to eligible recipients will be formula-based, as described in the postsecondary waiver request section.
Each college will receive baseline accountability reports from the State Board for Community and Technical Colleges via the
Perkins Dashboard. The dashboard includes college-specific and statewide performance indicator data disaggregated by
student subgroups, special populations, and professional/technical programs offered at the colleges, since reporting year
2015-2016. The colleges will analyze the data and discuss findings with their stakeholder groups as part of their
Comprehensive Local Needs Assessment.

Performance will be addressed within a section of the local application. Colleges will be asked to identify strategies and
develop a plan to lessen academic achievement gaps experienced by special populations, student subgroups, or students
enrolled in specific programs that are performing poorly on 1P1, 2P1, and 3P1 indicators.

The application reflects the priorities and requirements of Perkins V. The Perkins Plan application focuses on the CLNA
process; equity and access; evaluation of student performance, program size, scope, and quality; programs of study and
pathways, and recruitment, retention, and professional development of CTE educators as well as questions that reflect the
requirements of Section 134(b) of the Strengthening Career and Technical Education for the 21st Century Act.

The application also includes a Budget Narrative section wherein colleges provide precise descriptions of how they will utilize
Perkins funding in 16 categories. There are 16 questions in the Grant and Fiscal Accountability section and a required
Perkins Plan Assurances document that must be signed by the college president.

SBCTC hosts, records, and posts to its website an annual training webinar to explain the application process and provide
technical assistance to applicants. As applications are received, the Program Administrator and Contract Specialist provide
substantial feedback to colleges, when applicable, to ensure that applications meet the requirements of Perkins V and
expectations of SBCTC. Agency feedback is recorded in OGMS and revisions are required prior to approval.

Describe the criteria and process for how the eligible agency will approve eligible recipients for funds under this Act,
including how— each eligible recipient will promote skill attainment, including skill attainment that leads to a recognized
postsecondary credential;

SECONDARY

Funding allocations will be formula-based, as outlined in the Perkins Act. Districts/STECs will provide improvement plans for
any failed indicators, and results of the CLNA will inform local investment of Perkins funds. For the 2023-24 application, the
district/STEC will update the CLNA and describe specific plans to promote academic achievement. The Perkins application
will include support on how the eligible recipient plans to promote technical skill attainment. This is further reinforced by the



state’s CTE graduation pathway option which requires students that utilize this pathway to complete two credits of CTE
through courses with access to dual credit or include or lead to an industry recognized credential of value.

POSTSECONDARY

Funding allocations to eligible recipients will be formula-based, as outlined in the Perkins Act. SBCTC provides a data
dashboard displaying each college’s performance on each indicator that displays data disaggregated by student subgroup,
special population, and CTE program, and is accessible to the colleges and the public. The dashboards are updated annually
as enrollment and completion data from the previous year becomes available. The colleges will analyze the data and discuss
the findings with professional/technical advisory committees and other stakeholder groups as part of their Comprehensive
Local Needs Assessment. The college will also complete comprehensive reviews of their professional/technical programs on
a periodic basis to ensure content is relevant to preparation for employment. Colleges will also analyze completion data to
identify and mitigate barriers students may experience that negatively affect completions. Colleges will submit their strategic
plan to promote skill attainment, including skill attainment that leads to a recognized postsecondary credential as part of their
Local Application.

All Perkins applications include a discussion of employability skills and pathways-focused guidance and counseling services
in the Size, Scope, and Quality section, and SBCTC has developed a monitoring rubric to enumerate the best practices being
utilized at the local level. These include career exploration workshops, mock and on-campus interviews, resume workshops,
credit-bearing career-readiness courses, online/interactive pathways tools, flipped classroom models, and contextualized
instruction. A substantial number of these are features of two of the systems most comprehensive approaches to career and
technical education – Guided Pathways and I-BEST.

c. each eligible recipient will ensure the local needs assessment under section 134 takes into consideration local
economic and education needs, including, where appropriate, in-demand industry sectors and occupations. (Section
122(d)(5) of Perkins V.

No revisions

2. Describe how funds received by the eligible agency through the allotment made under section 111 of the Act will
be distributed—

a. among career and technical education at the secondary level, or career and technical education at the
postsecondary and adult level, or both, including how such distribution will most effectively provide students
with the skills needed to succeed in the workplace; and

b. among any consortia that may be formed among secondary schools and eligible institutions, and how funds
will be distributed among the members of the consortia, including the rationale for such distribution and how it
will most effectively provide students with the skills needed to succeed in the workplace. (Section 122(d)(8) of
Perkins V)

Describe how funds received by the eligible agency through the allotment made under section 111 of the Act will be
distributed Among career and technical education at the secondary level, or career and technical education at the
postsecondary and adult level, or both, including how such distribution will most effectively provide students with the skills
needed to succeed in the workplace;

Approximately 85% of Perkins Basic Grant funds for Washington are distributed to the local level for required and permissive
uses of funds. The Workforce Training and Education Coordinating Board, the eligible agency in Washington, determines the
relative portion of funds provided to the secondary and postsecondary partner agencies, respectively the Office of
Superintendent of Public Instruction and the State Board for Community and Technical Colleges.

In determining the secondary and postsecondary split, the Board examined enrollment and full- time equivalent counts for both
systems’ career and technical education students, as well as compared the distribution splits in other states. Based on this
analysis, the Board has determined that the split between secondary and postsecondary systems is set at 44/56 percent of
Basic Grant funds, respectively. The Board retains the authority to reexamine the data should additional information become
relevant to the issue.

OSPI, SBCTC, and the Workforce Board will jointly establish a workgroup to examine the existing funding split between
secondary and postsecondary, with the delegated authority to amend the state plan. This group will develop proposals for
formulaically maintaining and/or adjusting the funding split in future years, and come to a consensus determination to report to
the Workforce Board. At a minimum, the workgroup will be comprised of representatives from OSPI, SBCTC, and the
Workforce Board. The Workforce Board may elect to include other stakeholders as mandatory participants and will
encourage broad stakeholder engagement in this process.

Formulaic proposals will be based on a data analysis that at a minimum examines the quantitative effects of adjusting the



split, the number of students served by each sector as defined by both headcount enrollments and across sector normalized
full time equivalents, and the existing level and availability of state and local funding support to CTE students in each sector.
The analysis must further include an examination of the impact of changes on sub- recipients, especially rural serving
institutions and school districts/STECs. Finally, formula proposals must include strategies such as ramped implementation to
mitigate the effects of sudden formulaic changes to the funding split, achieved through a cap of the maximum percentage
change in any given year. Workgroup partners will develop a rationale and “business rules” that specify the rationale for
maintaining or modifying the split level and criteria for adjusting it in the future inclusive of the minimums enumerated above
into a written report submitted to the Workforce Board.

The workgroup plans to conclude its planning by October 31, 2026 and will report to the state Workforce Board its
recommendations for funds that become available July 1, 2027, along with their rationale and criteria for future split
discussions, at a fall meeting of the Workforce Board.

Describe how funds received by the eligible agency through the allotment made under section 111 of the Act will be
distributed— among any consortia that may be formed among secondary schools and eligible institutions, and how funds
will be distributed among the members of the consortia, including the rationale for such distribution and how it will most
effectively provide students with the skills needed to succeed in the workplace.

The secondary system has 142 eligible recipients that meet the minimum $15,000 Perkins grant. Of those, all districts/STECs
who apply for the grant request and are granted waivers. Presently, no consortia operate at the secondary level in
Washington. OSPI has utilized Perkins Reserve funds in the past to incentivize small, rural districts/STECs to investigate
possible consortia development, however there have been none established at this time. If a consortium is developed, the
initial allocations based on the Perkins formula for all members will be combined and any incentive reserve dollars will be
added to the consortium’s allocation. School districts/STECs that apply for the waiver to the minimum allocation must
demonstrate ability to meet the requirements for size, scope, and quality to be eligible recipients.

The postsecondary system has only one institution that does not qualify (based on size of CTE enrollment) for a $50,000
minimum grant, so there are no postsecondary consortia in Washington.

3. Describe how the eligible agency will adjust the data used to make the allocations to reflect any changes in
school district boundaries that may have occurred since the population and/or enrollment data was collected, and
include local education agencies without geographical boundaries, such as charter schools and secondary
schools funded by the Bureau of Indian Education. (Section 131(a)(3) of Perkins V)

OSPI administers basic Perkins allocations to school districts/STECs that qualify, with a primary decision point being that
approved state CTE programs are offered. At this time, there are no secondary charter schools that offer state approved CTE
programs. If additional eligible sub- recipients are established, we would include the relevant data to determine new for all
qualifying entities at the beginning of next allocation year. We would apply ratios using the Free and Reduced Price Lunch
(FRLP) data to arrive at their federal census counts. This adjustment has not been needed in recent years, but would be an
annual consideration based upon any new entities becoming eligible to receive federal Perkins funds.

Additional adjustments are necessary to provide funding to the state’s Skill Centers who act as regional career and technical
schools. We will use FRLP percentages and enrollment data that are submitted by school districts which are sending students
to the Skill Centers.

4. If the eligible agency will submit an application for a waiver to the secondary allocation formula described in
section 131(a)—

a. include a proposal for such an alternative formula; and

b. Describe the process and criteria to be used for approving locally developed programs of study or career
pathways (see Text Box 3 for the statutory definition of career pathways under section 3(8) of Perkins V),
including how such programs address State workforce development and education needs and the criteria to
assess the extent to which the local application under section 1328 will—

Also indicate if this is a waiver request for which you received approval under the prior Carl D. Perkins Career and
Technical Education Act of 2006 (Perkins IV).

5. If the eligible agency will submit an application for a waiver to the postsecondary allocation formula described in
section 132(a)—

a. include a proposal for such an alternative formula; and

b. describe how the formula does not result in a distribution of funds to the eligible institutions or consortia with
the State that have the highest numbers of economically disadvantaged individuals and that an alternative
formula will result in such a distribution. (Section 132(b) of Perkins V)



Also indicate if this is a waiver request for which you received approval under the prior Carl D. Perkins Career and
Technical Education Act of 2006 (Perkins IV).

6. If the eligible agency will award reserve funds to eligible recipients under section 112(c) of Perkins V, describe the
process and criteria for awarding those funds.

SECONDARY

OSPI will continue to strategically invest reserve funds to incentivize progress in priority areas, as represented in the state’s
leadership investment priorities. Reserve funds will be distributed to local programs for qualifying sub-recipients. Reserve
funds may be distributed to districts/STECs/skill centers that qualify by offering programs in rural areas, programs with high
percentages or high numbers of CTE students, or areas with gaps in performance between groups of students. These funds
will be spent in alignment with the Perkins requirements to foster innovation and support programs of study that are aligned
with high-skill, high-wage, or in-demand occupations or industries. Eligible recipients will meet the criteria above, and will
have completed an approved Perkins application.

Reserve funds are distributed through grants are administered separate grant applications. The selection criteria are
described within the application, and alignment of Perkins Reserve priority areas are described within the application. This
process will continue to be used to award reserve funding.

POSTSECONDARY

Ten percent (10%) of the postsecondary Perkins Basic Grant is distributed using a formula to rural colleges and colleges that
have a high percentage of CTE participants. Rural colleges receive nine percent (9%) of the reserve funds and are defined as
those colleges that include counties with population densities of less than 100 persons per square mile within their service
district boundaries. Population density determinations are based on data from the Washington State Office of Financial
Management. Counties are prorated to reflect the portions of the counties that meet the rural definition. Colleges with a high
percentage of CTE participants receive one percent (1%) of the reserve funds and are those colleges that have fifty percent
(50%) or more of their student populations enrolled in CTE programs. The percentage is calculated from the number of
students with a workforce education intent code, divided by the college’s annual student headcount.

7. Provide the State’s fiscal effort per student, or aggregate expenditures for the State, that will establish the baseline
for the Secretary’s annual determination on whether the State has maintained its fiscal effort, and indicate whether
the baseline is a continuing level or new level. If the baseline is new, please provide the fiscal effort per student, or
aggregate expenditures for the State, for the preceding fiscal year. (Section 211(b)(1)(D) of Perkins V)

Agency Response:

The state will continue with the current baseline:

Aggregate non-federal (state money) outlays into the career and technical education system in PY22 totaled $783,762,040 in
Total Basic Grant to States, this includes $628,220,614 Local Uses of Funds, $155,359,028 in Leadership Funds and
$182,398 for state administration into the secondary system. For the postsecondary system $2275,338,264.00 in Total Basic
Grant to States. This includes $274,909,648.00 Local Uses of Funds and $428,616.00 in state administration representing
an aggregate expenditure level for the state of $1,059,100,304.



State Plan, Program Year 2024–2025 
Washington
Narrative Descriptions – Accountability for Results

1. Identify and include at least one (1) of the following indicators of career and technical education program quality—

a. the percentage of CTE concentrators (see Text Box 6 for the statutory definition of a CTE concentrator under
section 3(12) of Perkins V) graduating from high school having attained a recognized postsecondary
credential;

b. the percentage of CTE concentrators graduating high school having attained postsecondary credits in relevant
career and technical education programs and programs of study earned through a dual or concurrent
enrollment program or another credit transfer agreement; and/or

c. the percentage of CTE concentrators graduating from high school having participated in work-based learning.
(Section 113(b)(2)(A)(iv)(I) of Perkins V)

Include any other measure(s) of student success in career and technical education that are statewide, valid, and
reliable, and comparable across the State. (Section 113(b)(2)(A)(iv)(II) of Perkins V) Please note that inclusion of
“other” program quality measure(s) is optional for States.

Provide the eligible agency’s measurement definition with a numerator and denominator for each of the quality
indicator(s) the eligible agency selects to use.

2. Provide on the form in Step 4b, for each year covered by the State plan beginning in FY 2020, State determined
performance levels or each of the secondary and postsecondary core indicators, with the levels of performance
being the same for all CTE concentrators in the State. (Section 113(b)(3)(A)(i)(I) of Perkins V)

3. Describe the procedure the eligible agency adopted for determining State determined levels of performance
described in section 113 of Perkins V, which at a minimum shall include—

a. a description of the process for public comment under section 113(b)(3)(B) of Perkins V as part of the
development of the State determined levels of performance (see Text Box 7 for the statutory requirements for
consultation on State determined performance levels under section 113(b)(3)(B) of Perkins V);

b. an explanation for the State determined levels of performance that meet each of the statutory requirements in
Text Box 8; and

c. a description of how the State determined levels of performance set by the eligible agency align with the levels,
goals and objectives other Federal and State laws, (Section 122(d)(10) of Perkins V).

As part of the procedures for determining State determined levels of performance, describe the process that will
be used to establish a baseline for those levels.

Washington state has made modifications in the state determined performance levels based on the recommendations of our
state’s workforce board.

Washington’s 60-day public comment period for the performance indicators will be open on- line in late 2023/early 2024, prior
to the plan’s submission. This meets the requirement process for public comment under section 113(b)(3)(B) as part of the
development of the State determined levels of performance.

The Workforce Board will post notification of the open comment period on its website: www.wtb.wa.gov and through its
newsletter.

For both 3S1 and 1P1, the state is not able to gather placement data of CTE concentrators who, in the second quarter after
exiting from secondary or postsecondary education, are in military service or are volunteers as described in section 5a of the
Peace Corps Act. This is a FEDES issue and one that comes under the direction of the Department of Defense (DOD).
Because Washington’s plan has a focus on equity and access, it should be noted that the state recommends an expanded
definition of “non-traditional” beyond gender, as defined by Perkins law. With the emphasis Perkins V places on closing
performance gaps for sub-populations and special populations, it seems contrary to have a measure that is limited to only
gender. SBCTC is working to implement a new gender option in data collection, allowing individuals to identify as gender X,
male, or female. This is not an option when pulling or reporting data for federal programs. This will cause a disparity in our
data collection.



SECONDARY

As the secondary system began the process of updating its performance indicators school districts/STECs across the state
were included in the conversations. The indicators align with Washington’s ESSA goals for graduation and extended
graduate rates. The definition of a CTE concentrator will be, “a student earns at least two high school credits in a single cluster
within their four-year cohort.

The secondary system’s proposed targets for the next four years, including the corresponding methodology and reasoning for
baseline and increases, may be found in SDPL Table 1.

See SDPL Table 1 for secondary performance indicators and proposed targets for the 2025-28 years, and corresponding
methodology and reasoning.

POSTSECONDARY

SBCTC collaborated with its system’s data services and research staff in February 2023 to define terms found in the
postsecondary performance measures definitions and how student data that is already being collected can be used to report
performance results. SBCTC offered trainings related to data education and literacy: Perkins Data Dashboard and Perkins
Data, Coding, and Award Formula.

In October 2023, SBCTC presented at the Workforce Education Council fall meeting to provide information about how
SDPLs are created showing the most recent performance data.

Attendees had an opportunity to ask questions and provide feedback. Additionally, an email was sent, in November 2023, to
all Perkins contacts, Workforce Education Council members, Workforce Education listserv, and the Vice Presidents of
Instruction listserv asking for feedback about the proposed SDPLs.

See SDPL Table 1 for postsecondary performance indicators and proposed targets for the 2025-28 years, and
corresponding methodology and reasoning.

4. Provide a written response to the comments regarding State determined performance levels received during the
public comment period pursuant to section 113(b)(3)(B) of Perkins V. (Section 113(b)(3)(B)(iii) of Perkins V).

As part of the written response, include a description of any the changes made to the State determined
performance levels as a result of stakeholder feedback.

The State CTE Office did not receive any comments pertaining to the SDPLs during the public comment period. 

5. Describe how the eligible agency will address disparities or gaps in performance as described in section 113(b)(3)
(C)(ii)(II) of Perkins V in each of the plan years, and if no meaningful progress has been achieved prior to the third
program year, a description of the additional actions the eligible agency will take to eliminate these disparities or
gaps. (Section 122(d)(11) of Perkins V)

As part of the written response, and pursuant to the Report of the Senate Committee on Health, Education, Labor,
and Pensions (HELP),9 the eligible agency could indicate that it will analyze data on the core indicators of
performance to identify gaps in performance, explain how they will use evidence-based research to develop a
plan to provide support and technical assistance to eligible recipients to address and close such gaps, and how
they will implement this plan. The eligible agency is not required to submit a new State plan prior to the third
program year in order to address this requirement.

SECONDARY

Through processing district, STEC, and skill center Perkins applications, reviewing local and statewide data, reviewing the
CLNA, and the Perkins end-of-year reports, OSPI will closely monitor disparities or gaps in performance, as well as identified
plans to make meaningful progress.

If a district/STEC/skill center fails to meet the state target by at least 90%, they will complete a Performance Improvement
Plan, to address action plans related to the indicator. In the second year a district/STEC/skill center fails to meet a local
target, they will review CLNA and student performance results to inform amendments to their application and plan, and will
prioritize funding to address gaps. These will be prioritized for technical assistance outreach by OSPI. In the third year of a
failed indicator, the state will require technical assistance interaction between OSPI and the district/STEC/skill center to
support the area they have failed. This may be an in- person visit, webinar, professional development conference, or regular
check-ins. In year 4 of a failed indicator, funding may be modified, withheld, or required to be used in a manner directed by
OSPI. This will also be the basis to deny the approval or reapproval of one of more of the district/STEC’s CTE programs, as
permitted by RCW 28a.700.040.



OSPI is also committed to consistently reviewing data methodology and variances to make improvements to collection
methods, data guidance, and follow up reporting to ensure accurate and valid data is used to inform local and statewide
decision making. Improvements in methods or guidance, or a developed understanding from baseline data and concurrent
year data may result in amendments to state targets for future plans.

POSTSECONDARY

SBCTC will review college-level data, the colleges’ Local Comprehensive Needs Assessments, local applications, and
annual performance snapshots to monitor progress on performance indicators. If a college fails to meet its negotiated target
on one or more performance indicators, the college will be required to develop a performance plan related to that indicator(s)
to address access/achievement disparities or gaps in the coming year. SBCTC will provide technical assistance as
necessary. If a college fails to meet one or more performance indicators for three years in a row, the college will be required
to reevaluate their current improvement strategies and Perkins allocation and percentages toward meeting SDPLs. In
addition, SBCTC will increase support and monitoring, as deemed appropriate and necessary.

SBCTC provides a data dashboard displaying each college’s performance on each indicator, that displays data
disaggregated by student subgroup, special population, and CTE program, and is accessible to the colleges and the public.
The public dashboard masks counts less than ten to protect student’s privacy and the protected dashboard is accessible only
to authorized college staff. The dashboards are updated annually as enrollment and completion data from the previous year
becomes available.



State Plan, Program Year 2024–2025 
Washington
Statutory Assurances

The eligible agency assures that:

1. It made the State plan publicly available for public comment for a period of not less than 30 days, by electronic means
and in an easily accessible format, prior to submission to the Secretary for approval and such public comments were
taken into account in the development of this State plan. (Section 122(a)(4) of Perkins V)

2. It will use the funds to promote preparation for high-skill, high-wage, or in-demand industry sectors or occupations and
non-traditional fields, as identified by the State. (Section 122(d)(13)(C) of Perkins V)

3. It will provide local educational agencies, area career and technical education schools, and eligible institutions in the
State with technical assistance, including technical assistance on how to close gaps in student participation and
performance in career and technical education programs. (Section 122(d)(13)(E) of Perkins V)

4. It will comply with the requirements of this Act and the provisions of the State plan, including the provision of a financial
audit of funds received under this Act, which may be included as part of an audit of other Federal or State programs.
(Section 122(d)(13)(A) of Perkins V)

5. None of the funds expended under this Act will be used to acquire equipment (including computer software) in any
instance in which such acquisition results in a direct financial benefit to any organization representing the interestes of the
acquiring entity or the employees of the acquiring entity, or any affiliate of such an organization. (Section 122(d)(13)(B) of
Perkins V)

6. It will use the funds provided under this Act to implement career and technical education programs and programs of study
for individuals in State correctional institutions, including juvenile justice facilities. (Section 122(d)(13)(D) of Perkins V)

I understand that the use of the Personal Identification Number (PIN) supplied to me by the Department to certify and submit
these assurances is the same as certifying and signing the document with a hand-written signature.

Signature of Authorized Individual (PIN): ****

Title/Agency: Executive Director / Workforce Training and Education Coordinating Board

Date: 05/07/2024



State Plan, Program Year 2024–2025 
Washington
EDGAR Certifications

By submitting a Perkins V State Plan, consistent with 34 CFR 76.104, the eligible agency certifies that:

1. It is eligible to submit the Perkins State plan.

2. It has authority under State law to perform the functions of the State under the Perkins program(s).

3. It legally may carry out each provision of the plan.

4. All provisions of the plan are consistent with State law.

5. A State officer, specified by title in Item C on the Cover Page, has authority under State law to receive, hold, and
disburse Federal funds made available under the plan.

6. The State officer who submits the plan, specified by title in Item C on the Cover Page, has authority to submit the plan.

7. The entity has adopted or otherwise formally approved the plan.

8. The plan is the basis for State operation and administration of the Perkins program.

I understand that the use of the Personal Identification Number (PIN) supplied to me by the Department to certify and submit
these assurances is the same as certifying and signing the document with a hand-written signature.

Signature of Authorized Individual (PIN): ****

Title/Agency: Executive Director/ Workforce Training and Education Coordinating Board

Date: 05/07/2024



Washington Budget

Date Printed: 06/13/2024 1

Budget

Line PERKINS V: CAREER AND TECHNICAL ASSISTANCE TO STATES

1 Total Perkins V Allocation $ 25980973.00

2 State Administration $ 1299048.00

3 State Leadership $ 2598097.00

4 Individuals in State Institutions $ 259810.00

4a Correctional Institutions $ 129905.00

4b Juvenile Justice Facilities $ 129905.00

4c Institutions that Serve Individuals with Disabilities $ 0.00

4d Other State Institutions $ 0.00

5 Non-Traditional Training and Employment $ 60000.00

6 Special Populations Recruitment $ 2598.00

7 Local Formula Distribution $ 22083828.00

8 Reserve $ 2208383.00

9 Secondary Recipients $

10 Postsecondary Recipients $

11 Allocation to Eligible Recipients $ 0.00

12 Secondary Recipients $ 0.00

13 Postsecondary Recipients $ 0.00

14 State Match (from non-federal funds) $ 1299048.00



Washington State Determined Performance Levels - Secondary

Date Printed: 06/13/2024 1

Indicators Baseline PY PY 2024-25 PY PY PY Format

Level 2023-24 2025-26 2026-27 2027-28

1S1: Four-Year Graduation Rate 83.6 86.8 93.6 Percentage

2S1: Academic Proficiency in Reading Language Arts 76.4 69 61.6 Percentage

2S2: Academic Proficiency in Mathematics 57.1 73.6 29.6 Percentage

2S3: Academic Proficiency in Science 50.2 30.1 45.5 Percentage

3S1: Post-Program Placement 67 68 77.1 Percentage

4S1: Non-traditional Program Concentration 51 60.8 19.8 Percentage

5S1: Program Quality – Attained Recognized Postsecondary Credential 43 36 36.9 Percentage

5S2: Program Quality – Attained Postsecondary Credits 81.5 82.5 96.8 Percentage

5S3: Program Quality – Participated in Work-Based Learning 90 51 43.3 Percentage

1S2: Extended Graduation Rate 0 94.4 Percentage



Washington State Determined Performance Levels - Postsecondary

Date Printed: 06/13/2024 2

Indicators Baseline PY PY 2024-25 PY PY PY Format

Level 2023-24 2025-26 2026-27 2027-28

1P1: Post-Program Placement 42 40 40 Percentage

2P1: Earned Recognized Postsecondary Credential 57 54 50.5 Percentage

3P1: Non-Traditional Program Concentration 18 19.5 21 Percentage



State Plan, Program Year 2024–2025 
Washington
State Plan Certification

I certify that to the best of my knowledge and belief, all information and data included in this State plan submission are true and
correct.

I understand that the use of the Personal Identification Number (PIN) supplied to me by the Department to certify and submit
these assurances is the same as certifying and signing the document with a hand-written signature.

Signature of Authorized Individual (PIN): ****

Title/Agency: Eleni Papadakis

Date: 05/31/2024




